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The DROP IN Project
Across Europe, youth unemployment is at least twice as high than the overall workforce, with
countries like Greece and Italy experiencing unprecedented numbers (GR-39.9%, IT 32.2%). In the
UK, the rate is 11.3% and in Cyprus 22.2% (Eurostat, 2018).
Early school leaving (ESL) and dropping-out are often seen as the fault of young people. As a
result, certain groups of young people remain without basic qualifications and with low skills,
which significantly increase the likelihood of unemployment or precarious work, exacerbated
by the effects of the economic recession. In turn, the absence of young people from the labour
market is a significant detriment to socio-economic advancements, evidencing on one hand a
deficit in youth-related policies and on the other hand ponderous youth civic participation. There
is a need to enhance the basic and transversal skills and competences of young people who have
dropped out of the formal education system.
Over a period of two years and with co-funding from the Erasmus+ KA2 programme, the DROP
IN project sought to do this by (re) introducing ESLs in informal and non-formal learning, based
on an innovative, tailor-made capacity-building model, with the aim to ultimately facilitate their
socio-economic (re) integration and employability. The project was coordinated by the IARS
International Institute (UK), and delivered in partnership with with InEuropa (Italy), Fundatia
Schottener Servicii Sociale (Romania), KMOP (Greece) and CARDET (Cyprus).
This e-book has been written within the framework of the DROP IN project to summarise the
results and achievements of the project. A longer version of this short e-book has also been
published including chapters from all participating countries written in native languages.
The project has a dedicated project website, where its free accredited ecourses, research reports
and educational material can be downloaded, see https://www.dropinproject.eu
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DROP IN User Scrutiny:

The Youth Advisory Board (YAB)
One of the core principles of the IARS International Institute is user involvement both in the
design and implementation of projects. This belief is shared by all the DROP IN partners, and in
line with our ethos the IARS Youth Advisory Board (YAB) has monitored the quality and scientific
outputs of the project.
YAB is team of young volunteers aged 18 – 26 from different backgrounds and circumstances,
who are aware of the problems facing young people in today’s society, and, who are interested
in an opportunity to do something positive about these issues.
All stages of the DROP IN project have been overseen and received input from YAB. The youthled group has reviewed the research protocols, contributed to the creation of the e-course,
participated in training abroad, piloted and disseminated the e-courses to peers and reviewed
and edited the e-books.
This user-led approach and the ability to make connections between users and professionals in
the field have been the key strengths of the DROP IN project, and the partnership has utilised the
feedback from the target groups at every stage of the project.
“Early School leaving (ESL) creates a downward spiral in which those who leave the education
system are less likely to positively contribute to a country’s economy. Additionally, there is a
stigma of being a drop out, which contributes to many ESLs falling behind and feeling as if they
aren’t members of society. As a result, I believe that programmes like DROP IN are essential to
reintegrate young people who have dropped out of the formal education system back in to the
labor market and increase their civic participation. Over the last two years, watching DROP IN
help young people who have been left behind by society has been a rewarding experience.”
Youth Advisory Board Member

Angela Udeh
Secretary

Jordan Creed
Events & Training

Aamna Khalid
Media Lead

Naomi Lunguma
Schools Lead

Alice Crilly
Vice Chair

Elise Ulvang
99% Campaign Lead

Tahmina Ahmad
Chair

Taiwo Afolabi
Enterprise Lead
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Executive Summary:

Findings from the UK
Key Objective of the Country Report
This is the executive summary of the UK national chapter of the DROP-IN e-book “Towards
social inclusion for early school leavers in Europe” The main objective of this chapter is
to provide an overview of the learnings and practical results of the DROP-IN project over its twoyear delivery period in the UK. The project seeks to respond to the needs of early school leavers
(ESLs) and drop outs by enhancing the basic and transversal skills and competences of young
people, who have dropped out of the formal education system. The project seeks to (re)introduce
them using informal and non-formal learning, based on an innovative, tailor-made capacitybuilding model, with the aim to ultimately facilitate their socio-economic (re)integration and
employability. The DROP-IN project is constructed with objectives that are in line with Erasmus+
Strategic Partnership (Youth), and it has been funded by the European Commission for 24 months
from September 2017 to August 2019.
The UK national chapter aims to integrate the two years of evidence, including successes, best
practices and any obstacles, in order to contribute to tackle early school leaving and to provide
young people with alternative pathways to education, training and entering the labour market.
The chapter presents an introduction and background to the project in the UK, discusses the
methodology, presents the key findings, critical reflections and implications from all project
activities and concludes with closing remarks.

Methodology
The methodology for the DROP-IN project in the UK consisted of mixed methods research. The
findings presented in this chapter are based on qualitative and quantitative assessments of the
data collected from each activity that was implemented during the delivery of the project.
During the IO1 (the initial research, assessment and analysis phase) of the DROP-IN project, IARS
conducted a qualitative focus group with six professionals, two of whom were youth workers,
in order to collect research data to identify the needs of the target group. Questionnaires were
also disseminated to six young ESLs, who were between 15 and 18 years old. The IO2 (course
curriculum development and accreditation phase) included the analysis of the research data
collected from the professionals and young people, and the development of the course curriculum.
During this stage, the consortium designed nine online modules for the e-learning platform with
IARS developing modules two and three: Critical Thinking and Social Skills.
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Table 1.

Breakdown of Sample Groups, Responses and Demographics for IO1 and IO3.
Sample Target IO1

Demographics

10 Young People
10 Professionals

Drop outs, ESLs
Employers, VET trainers, youth workers

Sample Response IO1

Demographics

6 Young People

ESLs were interviewed in independent schools and youth clubs.
The average age was 16 – 18. Most left school at 15 yrs old and
did not get any qualifications

6 Professionals

2 youth workers, 2 teachers, 2 employers from organisations such
as Bizzie Bodies, Tower Hamlets EBP, Momentum World Europeers,
Tree Shepherd, IARS

Sample Target IO3

Demographics

10 Young People

Drop outs, ESLs

Sample Response IO3

Demographics

10 Young People

ESLs were aged between 19 - 24, and four identified as male and
six as female

As an advocate for user participation and bottom up approaches, IARS employs user-led research
methods in its strategy and projects. Throughout the DROP-IN project delivery, it has been
regularly evaluated and scrutinised by our Youth Advisory Board (YAB), which consists of young
people aged 18 to 26. All outputs have been overseen and received input from youth-led focus
groups during which the activities have been reviewed. The YAB also contributed to the piloting
of the e-learning platform critiquing and disseminating it to its peers.
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Descriptive Section – Key Findings from All Activities
Intellectual Output 1: Needs Identification and Analysis
Understanding the phenomenon of early school leaving in each country context was highly
important in order to develop a curriculum tailored to the needs of the target group. The
implementation of the first output consisted of consultations with employers, youth trainers
and professionals working for local authorities and the third sector. The professionals identified
several barriers and lack of skills for ESLs, and some of the key findings from the needs analysis
included:
• ESLs were thought to have a lack of soft skills, including networking, communication,
time management and problem-solving skills,
• ESLs were thought to face a lot of barriers in breaking into employment or business,
including financial and legal barriers to starting businesses, getting to job interviews or
fitting a professional profile and meeting preconceived standards.
Some of the key findings from the needs analysis of the questionnaires filled in by the ESLs
included:
• ESLs struggled with not having any qualifications and that left them lacking in selfconfidence,
• Some ESLs needing extra support with mental health issues that had prevented them
from getting qualifications,
• Social skills and empowerment were big attractions for the young people, who felt that
they had been separated from the majority of their peer group,
• Hands on activities were preferred to classroom methods, and some were keen to have
as much practical experience as possible.
Our needs analysis identified the following key recommendations from the data collected
from both professionals and ESLs:
• It would be important to simulate real life scenarios in training, i.e. how to pick up the
phone professionally and what to include in your email signature,
• Incentives were important: youth trainers often used incentives such as a meal out, or an
activity to get the attendance,
• E-learning should be combined with face-to-face aspects, and courses should be
accredited.

10

Findings from the UK |

Descriptive Section

Intellectual Output 2: Course curriculum
Based on the findings and recommendations from the IO1, the DROP-IN partnership developed
a course curriculum made of nine didactic modules to be incorporated in the multilingual
e-platform (IO3). The modules have been developed to enhance the basic and transversal skills
and competences of young people and make them able to secure a job and progress in their
career by gaining important skills.
IARS developed and designed modules two and three, which were Critical Skills and Social
Skills. The critical skills module was split into two units, analytical thinking and problem solving,
and similarly, the social skills module was split into communication and empathy. The overall aim
of the modules was to contribute to the learners’ perceptions of themselves and their skills as
a valuable resource for future employment. The modules also aimed to provide insight into the
benefits of using critical thinking and social skills at a workplace and how to improve these skills.
Both modules consisted of an introduction and theoretical background to the topic area, case
studies, assessments, quizzes and videos. The estimated completion time for each module was
around 45 minutes.

Intellectual Output 3: Capacity-building & networking platform
The course curriculum developed during IO2 was transferred into a capacity building and
networking platform, which contributes to the enhancement of ESLs’ basic and transversal
knowledge and skills.
In the UK, the pilot testing of the English version of the e-learning platform took place in January
2019. Ten young people, who were all members of the YAB, conducted the testing and evaluation
of the e-learning platform. The participants were aged between 19 - 24, and four members
identified as male and six as female.
The young people highlighted both strengths and weaknesses of the platform by providing direct
feedback and by taking notes, which were later on translated into a DROP IN Project Online
Platform Feedback Report. Some of the key findings from the evaluation included:
• All modules were particularly useful since some of the topics discussed are ignored by a
large number of young people,
• We did also appreciate the use of a diverse set of information sources, including media
content, which made the course much more interactive and dynamic,
• While the content of the whole course was well-connected and rich in information, there
were many small issues with the format and style (i.e. inconsistencies in font style and
format of sections).
• Additionally, within every module, sections did not follow the order displayed on the left
side of the page.
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The YAB’s feedback in terms of the platform’s functionality, usefulness and user-friendliness
have been recorded and incorporated in the final version of the English version of the e-platform.
Since February 2019, the e-learning platform has been undertaken by new users, and their
feedback and final findings and recommendations will be provided by the beginning of June 2019.

C1 - Short-term joint staff training event in Bucharest, Romania
In November 2018, the DROP IN project partners came together to discuss the situations and
challenges faced by ESLs and current practices being implemented to combat ESL marginalisation
in each of the respective countries. The aim of the training was to strengthen the skills and
competences of youth professionals, who work with ESLs across Europe.
Three members of IARS attended the five-day training event in Bucharest and the team consisted
of two volunteers and an associate. The training agenda included introductions of the participating
organisations and the DROP IN project, overviews on the situations of early school leaving in
the respective countries, good practices and visits to local agencies. The project meeting in
Bucharest created a space for the project partners to test the online modules, ensuring that the
platform is ready for completion by ESLs. The case studies from IARS can be read here

E2 - Drop-In International Awareness Raising Conference in Athens, Greece
In February 2019, the International Conference titled “Alternative ways to employability in the
digital era” was held by KMOP in Athens. The Director and Founder of IARS, Dr. Theo Gavrielides
attended the Transnational Partners Meeting (TPM) and the Conference. During the TPM the
progress on the e-learning platform was reviewed, the piloting was evaluated, and the next steps
were discussed. During the conference, Dr. Gavrielides presented the project, and its progress and
impact. The Conference also included other keynote speeches, a panel discussion and workshops.
Overall, the interactive nature of the Conference was considered as one of its key strengths.
More about the conference can be read here

Reflective Section
Lessons and policy recommendations for National policy makers
• To create better modes of mainstreaming youth into the labour market both in traditional
educational approaches and in non formal education,
• To implement additional after-school activities that promote the expression of nontraditional educational skills and learning methods,
• To make efforts towards eliminating early school leaving by enhancing the professional
development of teachers, thereby increasing the quality of the results of education in the
UK,
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• Within the classroom, teaching methods could be improved to include exchange and
collaboration through project-based methods or the flipped classroom approach,
• To increase and strengthen the unconventional and customised learning courses, such
as DROP IN, in order to increase young people’s skills and opportunities to receive a
qualification that is harmonious and consistent with the current economic environment.

Lessons and policy recommendations for EC and EU member states policy
makers
• To improve EU policies towards education by widely advertising and creating more
networking opportunities for teachers to build a collaborative environment across the EU,
• To expand cross-cultural exchange programmes, such as DROP IN, throughout the EU in
order to empower young people and educators alike to improve all forms of education for
members of the EU.

Lessons and policy recommendations for national youth workers and relevant
practitioners
• To enable professionals working with young people to discover, support, and encourage
the potential of the young people they come into contact with,
• To devote more resources in order to allow young people to network with peers and
professionals to compare and demonstrate their ideas in a real world context to promote
themselves and their worth,
• To inform young people on the conscientious use of the Internet and social media
platforms and their relevance to today’s labour market. This would ultimately allow for
increased mobility within the market for young people.

Lessons and policy recommendations for EC and EU member youth workers
and relevant practitioners
• The EU member states to incorporate the promotion of youth, and value their ideas and
interests,
• The EU member states to emphasise the importance of networking with peers and
professionals alike,
• To teach young people a conscious use of the Internet and social media platforms as a
mode of bettering their future.
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Executive Summary:

Findings from Cyprus
Key objective of the country report
This Executive Summary has been compiled within the framework of the ERASMUS+ KA2
Drop-in project’s implementation (Early School Leavers) in Cyprus. The ultimate aim of the
Executive Summary is to illustrate the key findings, lessons learnt and challenges, to provide
useful information to all stakeholders, who wish to respond to the need of enhancing the basic
and transversal skills and competences of young people, who have dropped out of the formal
education system in Cyprus. The Executive Summary focuses specifically on the attempt of
CARDET’s team to (re)introduce young people in the informal and non-formal learning, using an
innovative e-platform comprised of 9 modules with the ultimate aim of offering them another
chance for their socio-economic (re)integration and employability in Cyprus.
The Executive Summary is tailored to the implementation of the Cyprus’ team by CARDET in
the city of Nicosia, the capital of Cyprus and the area where CARDET is located. The Executive
Summary will also present an overview of the most important research findings of the project
activities as implemented in Cyprus. In addition, critical analysis on the project outcomes will
take place, together with feedback from stakeholders and target groups. The key policy and
practice recommendations to target the needs of drop-outs/ESLs, who are left outside of the
formal structures of society as perceived in Cyprus, will also be elaborated.

Methodology
In order to identify and analyse the needs of young drop-outs/ESLs, CARDET sought to answer
the two following research questions for the national context of Cyprus:
1. Are the modules proposed by the Drop-in consortium of partners in accordance with the
key skill gaps of drop-outs/ESLs in Cyprus?
2. What are the most effective practices for engaging and motivating young people in
Cyprus, who have been disengaged from learning procedure? This question paid special
emphasis on the gamification principles and opportunities that those could provide.
The research tools employed in order to gather the research data needed for the needs analysis
were comprised of a focus group with employers, VET trainers and youth workers; as well as
an implementation of a quantitative survey, by distributing questionnaires to young drop-outs/
ESLs. The demographic data of the population is illustrated in the table below.
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Table 1:
Demographic data of IO1 population
Sample target reached 12 young drop-outs
for IO1
Basic demographics of Ages: 15 - 25, Gender: 5 female and 7 male, Background: all
participants graduated from primary education and were
IO1 audience
studying in secondary education when they decided to drop out

Following the analysis of the transnational research data, the consortium of the Drop-in project
proceeded with the development of 9 online modules, which formed the E-learning Platform
of the project. CARDET developed Modules 6 and 8: Basic Project Management and Digital
Literacy. All the other modules (namely Personal Development, Critical Thinking, Social Skills,
Civic Responsibilities, Career Planning, Basic Finance and Enterprise) were developed by other
partners of the consortium and constituted parts of the E-Platform of the project, which was
designed to serve the learning needs of young drop-outs/ESLs.
After the development of the online content, CARDET approached many drop-outs/ESLs and
professionals working with youth in order to pilot test the modules. CARDET also contacted
Technical Vocational Schools in order to inform them about the opportunity of introducing the
modules to ESLs and the professionals working with them. Two formal implementation sessions
were completed by CARDET at a second chance school, while additional support was provided
to the schools in relation to continue implementing the rest of the modules and benefiting the
most out of their content by developing the necessary skills to enter the labour market. The
observations and results drawn from the implementations and outcomes derived from feedback
are examined in the full chapter of the Drop-in eBook, and a table including some statistics on
the implementation can be found below.

Table 2:

Demographic data of IO3 population
Sample target
10 young drop-outs
reached for IO3
Basic demographics Age: 16, Gender: male, Background: they dropped out from the
of IO3 audience
formal education system and are in the process of receiving nonformal education
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Descriptive Section – Key Findings from All Activities
Intellectual Output 1 – Needs identification and Analysis
During the implementation of the first Output, the employers, VET trainers and youth workers,
mentioned that young school leavers may not be able to get a job easily due to the fact that
they may have other problems, such as family problems, which may prevent them from searching
for a job. When the respondents of the questionnaire (drop-outs) were asked about the most
important skills they believe they should have in order to acquire a job, the majority mentioned
the communication skills as the top skill to have. Overall, the majority of respondents selected
self-confidence, communication, time management, writing a cover letter / personal statement
and searching for employment opportunities, as the most important skills for a young drop-out/
ESL to have in order to enable them to find a job in Cyprus.
What is more, all participants of the focus group (employers, VET trainers and youth workers)
agreed that Early School Leavers are more likely coming from a lower socioeconomic background
and therefore, there is a high possibility of lacking very important social skills, which are essential
to enter the labour market. Specifically, they mentioned that ESLs may have behavioural and
communication issues that prevent them from getting a job in Cyprus. In addition, they also
commented on the fact that leaving school might relates to the fact that those people have
other issues related to their family and the inability of handling themselves. In their opinion,
these may be some important factors that play a basic role in not being able to get a job.

Intellectual Output 2 – Course Curriculum
The purpose of Course Curriculum was to draw from the main results, findings and recommendations of the research of Intellectual Output 1 to develop 9 didactic modules to be included in the
E-Platform, translated in all partner languages. The Modules’ purpose was to improve the basic
and transversal skills and/or competences of young drop-outs/ELSs to facilitate the process of
securing a job position in order to enhance their career.
Each project partner was assigned with a certain number of modules, two of which were developed
by CARDET. These Modules are the following: “Basic Project Management” and “Digital Literacy”.
The pivotal aim of all modules was to develop them in a user and youth-friendly method in order
to empower young drop-outs to become active learners by undertaking the modules in the form
of short texts, case studies, attractive visual material, videos, tests and quizzes. A great attempt
was made to limit the duration of each module to 45 minutes. In addition, pre-evaluation and
post-evaluation tests constituted parts of each module in order to measure the level of confidence
and knowledge gained by each young drop-out, who undertook the module. Each Module is CDP
accredited to enrich the CVs of individuals that undertake them. Furthermore, individuals can
undertake the modules in four different languages (Romanian, English, Greek and Italian), to
facilitate the process for a greater number of young drop-outs to have the opportunity to enter
the labour market and/or gain more skills.

18

Findings from Cyprus

| Descriptive Section

Intellectual Output 3 – Capacity-building & networking platform
Following the completion of the E-Platform consisting of all nine modules, CARDET moved on
with the implementation of IO3, which was essentially the implementation of the course developed within the framework of IO2 in order to help young drop-outs/ESLs to improve or develop
basic and transversal skills.
In Cyprus, CARDET delivered two implementation sessions at a second chance school of Nicosia,
covering three out of nine modules. Additional meetings were conducted with the educators of
the school in order to provide them with the content and attempt to include it in other training
opportunities of young drop-outs/ESLs. In general, the thematic areas were of the ESLs’ interest, the online environment draw their attention and they were triggered to test the modules
and the tasks/tests constituted an interesting challenge for them. However, ESLs had to face
the challenge of an extensive text that sometimes resulted in losing attention easily. In addition,
many different levels and styles of learning existed, therefore the modules had to address a
wide variety of skills sets. Furthermore, many ESLs did not have an email address to register in
order to complete the course and for some participants, the level of vocabulary was sometimes
demanding. Lastly, a constant follow-up by the educators was needed due to some behavioural
problems of participants.
The course has been constantly modified by CARDET in order to meet the needs of the target
group, according to the feedback received by their educators. The very final version of the Greek
course is expected to be ready in June 2019.

LTTA - Short-term joint staff training events in Romania
CARDET attended the 5-day Drop-in LTTA training in Bucharest (Romania) with 3 members
of staff, who have a wide working experience with youth and education. During the training,
CARDET staff presented an overview of the relevant activities that CARDET and/or the Cyprus
government is promoting in Cyprus and other initiatives that are aligned with the Drop-in project
and related to the development of gamified elements in education and training for developing
transversal skills of youngsters to prevent them from dropping out of education (eg. TaSDi-PBS
project). In addition, the main barriers that young drop-outs face in Cyprus were presented, along
with some best practices to address them. In general, the LTTA was very beneficial in terms of
networking with other people from other countries that work in the field and shared their experiences with good practices, as well as the critical reflection session, where each country could
take a lot of recommendations and ideas by other participating countries to design new projects
and initiatives to meet the needs of young drop-outs/ESLs nationally. More information on this
section will be provided in the full chapter of the Drop-in eBook.
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Reflective section
Lessons and policy recommendations for National Policy Makers
The integration of young people in the labour market and the provision of formal or informal
learning opportunities to young people who have disengaged from the educational system are
challenges that have to be addressed by all the European countries. In Cyprus, the Vocational
Education and Training Apprenticeship Scheme is an initiative of the Ministry of Education and
Culture to re-introduce ESLs to the formal educational system. Throughout the implementation,
it became evident that alternative learning environments and opportunities facilitate the process
of learning for ESLs. In addition, holistic approaches/programmes that engage a variety of
stakeholders, such as the parents and the wider community, would better support the learning
process of ESLs and would ensure their long-term effect action. Such an approach could also
address the root cause(s) of challenges that ESLs face. Additionally, financial incentives could
contribute in attracting ESLs, especially when this is an issue for them, to present the alternative
education methods and captivate their attention in order to participate further. Cyprus should
also improve the capacity-building services and improve the coordination of different services
to offer targeted support to ESLs. This could be a way of bringing together young people and
employers in order to pay attention to the skills development and identify the social and personal
barriers that need to overcome by developing a relevant action plan.

Lessons and policy recommendations for EC and EU member states
Emphasising the provision of alternative learning opportunities and innovative methods of
doing could be good opportunities that have a long-term perspective and motivation to learn.
Following the same logic of tailor-made support, the EC and EU Member States could provide
individual education and career guidance services to ESLs in order to target their needs, as well
as networking opportunities for teachers at a European (eg. through European projects) level
to empower them to help young drop-outs. A relevant service can also be established in order
to bring the necessary stakeholders together to offer advice on the career planning of ESLs
and help them make informed decisions about their professional and personal life. Lastly, the
Social Services of Member States should be more active in meeting the needs of ESLs, having
more funds and clear guidelines and being able to refer them to selected services, which in turn
can provide the necessary education and support needed towards getting another chance in
education and career development.

Lessons and policy recommendations for youth workers and relevant
practitioners
Youth workers and relevant practitioners should be active and ready to meet the needs of
youngsters, making them aware of their potential and helping them to networking and develop
their skills, while providing them with new opportunities of learning and practice. In addition,
the establishment of new relevant services and new projects that could contribute in contacting
youngsters though other forms of communications, such as online or in group sessions, could be
more interesting for them. Moreover, addressing the needs of the current era would modifying
the training means accordingly (eg. through the use of games or Social Media) could be much
more beneficial.
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Executive Summary:

Findings from Romania
Key objective of the country report
Elaborated in the framework of the DROP IN - Early School Leavers project funded by Erasmus
+ programme, this executive summary gives an overview of the full report of the DROP IN eBook
and reveals the learnings and practical results of the project activities in Romania. It also includes
critical reflections and recommendations for policymakers and practitioners serving young dropouts or early school leavers at the national and EU levels.
The project was designed to enhance the basic and transversal skills and competences of young
people who are at risk of dropping out or have dropped out of the formal education system.
In order to (re)introduce them in informal and non-formal learning, a tailor-made e-learning
capacity-building platform was developed to ultimately facilitate their socio-economic (re)
integration and employability. In Romania, the project targeted both nationals and young people
of migrant background, including refugees.
Between 2017 through 2019, the project was implemented by IARS International Institute (United
Kingdom) in partnership with the Schottener Foundation Social Services (Romania), CARDET
(Cyprus), InEuropa (Italy) and KMOP (Greece).

Methodology
Both qualitative and quantitative were used to carry out the activities of the project. To analyse
the current state of affairs in Romania regarding the drop out/ESL phenomena (IO1), we organised
a focus groups with stakeholders in the third sector and used questionnaires for young ESL. The
main issues addressed centred on the key skill gaps of drop-outs/ESLs, the key elements of a
training programme needed to motivate young ESLs, the use of gamification elements as a
training tool.
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Methodology

Table 1:

Demographic sample of IO1
Sample
groups IO 1

Professionals

Total no. of
participants

8

12
Young people

Sectors covered / Education status

Age

Gender

-5 representatives of employers (hotel
industry, construction, manufacturing/
clothing, and food industry), including the
largest temporary staffing consortium in
Bucharest gathering over 15 company
members (The Romanian Association of
Temporary Work Agents).

N/A

N/A

-3 representatives of NGOs active in
drop-out prevention
All young people dropped-out before 16-21
high-school graduation.

10 men
2 women

Romanian group: 5 out of 8 dropped out
(8 Romanian after secondary school, while the other
nationals and 3 dropped high-school after finished the
4 migrants) 10th grade
Migrant group: all 4 2 dropped out before
completing secondary education

Once the research data was analysed across the partnership, a comparative report compiled all
the findings and informed the content of the online course curriculum (described in IO2 section).
In Romania, the course modules were tested by ESLs and drop outs, including refugees and
migrants. Their feedback was incorporated in the final version of the e-platform.
Five young volunteers were directly involved the design, delivery and monitoring of this project.
Out of the five volunteers, three were university students with an educational background in
political science, social work and foreign languages, and two were young drop-outs with migrant
background.
Selecting a diverse group of volunteers, including young people with fewer opportunities was
relevant to Erasmus + equality, inclusion and diversity core theme. As a result, they have acquired
valuable hands-on experiences on engaging with young drop-outs and ESL as well as research
and training skills. Their involvement also had an impact on the content development and piloting
of the online modules. Initially, all volunteers received a one-day training on the project activities,
the situation of young of ESL and drop-outs in Romania and the meaning of informal and nonformal learning.
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Descriptive Section – Key Findings from All Activities
Intellectual Output 1 - Needs identification and Analysis
To capture the current state of affairs in Romania regarding the dropout/ESL phenomena and
to inform the development of e-learning methodologies with particular focus on gamification
principles, two activities were carried out in January 2018.
First, we organised a focus group with local stakeholders, including the largest temp agency in
Bucharest and employers from the hotel industry, construction, manufacturing/ clothing, and food
industry, youth workers and representatives of the NGOs involved in preventing and reducing
school-leaving among both Romanian and migrant groups.
Discussions centred around the key fact that Romania is experiencing the most severe employment
crisis since joining the EU in 2007. According to the National Employment Agency, more than
50,000 jobs remained vacant at the end of 2017 whilst every month 7300 jobs are made available
at the national level (Ecopolitic, 2018). It also ranks third in the EU with 18.1% among the
countries with the highest dropout rate after Malta (18.6%), and Spain (18.3%), according to the
data published by Eurostat in 2017. Participants remarked on the socio-economic factors that
ESLs face in Romania; including poor economic conditions and rural influences, early marriage/
pregnancy, drug use, gang activities and that tackling a lack of soft skills without policies to
address these factors would be unsuccessful.
Local stakeholders stressed that young ESL lack a number of soft skills necessary for finding and
keeping a job, including self-motivation, ability to integrate with a team, decision-making, time
management, professionalism, self-control, conflict management, and communication. Also,
literacy and numeracy skills were seen as essential. Participants emphasized the importance of
experiential learning for soft skills learning, and therefore manuals should not be used. Also, the
development of effective gamified online learning resources is critical to support young people
develop their ‘work-readiness’ skills.
The second activity involved young drop outs. Questionnaires were applied to 12 young people
aged 16-21, 8 Romanian nationals and 4 refugees. Key findings revealed: inability to write CVs
or cover letters; lack of negotiation/communication/social skills; low self-esteem and confidence
from dropping out and being unable to find good work; personal and financial burdens limited
abilities to attend school or find good work (particularly in the case of young women); lack of
foreign language skills.
Key recommendations from ESLs for the DROP- IN online training programme:
• The course should consider looking at motivation – learning how to apply for jobs, and
learning how to enjoy work (not just working for money);
• Social skills were important, even for those who were not looking to secure employment.
• It should look at rights of employees and navigating employment laws;
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Descriptive Section

• Duration should be between 30 – 60 minutes, any longer should be facilitated;
• Women wanted more interaction between users and team exercises that had
specific targets based on vocational/real life inspiration;
• Men wanted a focus on individual entrepreneurial and management skills;
• All thought that a trainer should be on hand to provide support and assistance.

Intellectual Output 2 - Course curriculum
Based on the key findings and recommendations of IO1 from all partners, a course curriculum
(IO2) comprising of nine modules was developed to help them enhance/develop their basic and
transversal knowledge and skills.: Personal Development, Critical thinking, Social Skills, Civic
Responsibilities, Career Planning, Basic Project Management, Basic Finance, Digital Literacy and
Enterprise. The Schottener Foundation developed the content for the Civic Responsibilities and
Career Planning modules. The content of the two modules was selected following a brainstorming
process with the volunteers and desk research. The final draft in English was shared with the
project partners and refined based on their suggestions.
The course requires online registration and is available in Romanian, Greek, English and Italian.
Using interactive and participatory methodologies, the online instructional design of each module
consists of pre- and a post-evaluation self-assessment, theoretical content using
text, images and videos (available only in English via YouTube), case studies and quizzes. The
completion time for one module is approximately 45 minutes. Upon completion, a certificate
is generated. The course CDP-accredited. More details about the e-platform can be found at:
https://www.dropinproject.eu/language/ro/cursuri-ro/

Intellectual Output 3 - Capacity-building & networking platform
After the development of the e-platform, the Schottener Foundation conducted testing sessions
with young people who were not in any form of employment including refugees and migrants in
ESL situations, drop-outs, and students in the second chance programme in Bucharest. Volunteers
and project staff assisted users during the testing sessions.
The ESLs feedback with regards to the platform’s completeness, usefulness and user-friendliness
evaluation was collected by the project staff during the testing while providing guidance, during
brief follow up sessions after completion of the modules and using questionnaires. Users’
feedback was recorded and incorporated in the final version of the e-platform.
Overall, the ESLs found the platform easy to manage and having a simplistic design, but technical
e-platform-related issues were considered a setback. Content-wise, the selection of modules/
competences covered the main areas of interests of the testers, the use of schematic diagram/
animation videos and ability to select the modules of interest were considered a very useful tool
for learning. Also, some testers believed that in some modules there is a good balance between
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the amount of information and suggested activities but in others there is too much emphasis on
theory/text, and they get distracted. In addition, they mentioned that the language some texts or
videos is difficult to comprehend. Regarding the latter issue, they all stressed the videos are only
available in English and without simultaneous translation, they fail to understand the content.
Similarly, the staff or volunteers who assisted ESLs during the testing observed that ESLs have
difficulties in completing the modules without any assistance as they lack active listening skills
and get distracted when information is provided in English or when the academic language is
used. However, they reported the positive assessment that the objectives of the modules were
fulfilled. When participating in joint sessions, ESLs managed to reflect, discuss and argue about
the new topics with other participants. They improved their basic digital and communication
skills, active listening, and language skills (both Romanian and English).

C1 - Short-term joint staff training event in Bucharest (ROMANIA)
The Schottener Foundation organised a 5-day training event on November 12-16, 2018, in
Bucharest. Its aim was to strengthen the skills and competences of 12 professionals who are
working with young drop-outs and ESLs in Cyprus, Greece, Italy, and the UK. Participants came
from different backgrounds including psychologists, project managers, teachers, researchers,
youth workers, volunteers, and students. The training sessions were organized in one of the
oldest bookstores in Bucharest, a symbol for promoting education activities for young people.
The participants exchanged knowledge, raised awareness of the specific needs and realities of
young drop-outs and ESLs, and shared best practices on promoting their socio-economic (re)
integration in the participating countries.
LTTA activities included presentations from each partner regarding the situation of the ESLs
and drop outs and good practice models on preventing drop out and inclusion on the labour
market of youth from marginalized categories; study visits at NGOs working with ESLs/drop
outs to prevent drop out/ESL: Roma (Romano Boutiq, https://mbq.ro/), street children (Parada
Foundation, https://www.paradaromania.it/) and migrants and refugees (Migrant Integration
Centre in Bucharest, https://oim.ro/en/what-we-do/programs/583-interact-integrated-servicesfor-migrants-social-and-multicultural-dialogue), critical analysis and revision of the online
platform.
A number of cross country commonalities and factors leading to dropping out were identified
including: the unattractive school curriculum and lack of emphasis on skills/competences;
development and informal learning; lack of motivation and vision of the future, low socioeconomic status and family issues, belonging to vulnerable groups prone to criminal activities
(drugs, gangs, prostitution etc.), and willingness of getting a job/ earn money fast (via online
methods, in the grey market etc.). In addition, a significant gender gap was observed with higher
drop-out rates among boys than girls. Also, vocational training is not perceived as an efficient
national strategy to prevent early school leaving.
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Also, number of good practice models were presented:
• Second Change Programme – transversal (https://www.edu.ro/a%20doua%20sansa,
http://www.fondazionesicomoro.it/index-it.html
• Lifelong learning programmes- transversal
• The dual learning system - a partnership between private companies and formal school
system (Romania: Hands Across Association - http://www.handsacross.ro/proiecte/energiepentru-meseria-mea-primul-program-de-invatamant-profesional-dual-cu-specificenergetic/
• Vocational education and training system (Iefp-Italy)
• Vocational Education and Training Apprenticeship Scheme (Cyprus)
• Preventing school failure and promoting a socially inclusive schoolwide framework
(Cyprus: TaSDi-PBS project )
• Inclusion of marginalized student groups in decision-making process (Cyprus iDecide
project
• Support of the students who face difficulties, academic and psychological support
(Greece, UK)
• Employment Support for ESLs in the UK: Bizzie Bodies, Tower Hamlets EBP, Momentum
World Europeers, Tree Shepherd;
• a network, made of schools, third sector organizations and local institutions to stimulate
and prevent early school leaving in youngsters aged 11-17 (Italy: Diritto al Futuro, https://
www.ic7modena.edu.it//wp-content/uploads/2017/11/15-Progetto-DIRITTO-AL-FUTURO.
pdf
• Activities against school drop-out and for educational development for youngsters aged
10-16 Italy: IN.C.L.A.S.S.E. http://www.zeninsieme.it/news/progetto-in-c-l-a-s-s-e/
• Support professional development of vocational competences of teachers and trainers
of entrepreneurship and to enhance ICT teaching through an innovative pedagogy and
approach to teaching with the use of gamification (Italy: GAMIFY YOUR TEACHING
• Increasing vocational competences of entrepreneurship Teachers with the use of
gamification http://gamify-project.eu/ )
It was concluded that the drop out/ ESL phenomena are more likely to occur in specific groups such
as low-income families, immigrants, ethnic minorities, etc. Also, it was stressed that education
needs new design and strategy with a focus on the development of vocational education, informal
learning and training systems but also digitization of learning.
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Case studies revealing the participants’ experiences during the five days provide insights on the
usefulness of the programme, including:
• Exchanging knowledge and identifying differences and commonalities on the situations
and challenges faced by early school leavers (ESLs) in in Italy, UK, Romania, Greece, and
Cyprus. As a paradox, in Greece, NEET rates are higher for people with a higher level of
education than people with a lower level of education;
• Reflecting on how other partners deal with this issue, new knowledge and practices to
combat ESL marginalization acquired;
• Meeting the professionals/NGOs responsible for the most successful programs on
preventing and combating the drop-out phenomenon in Romania;
• Valuable networking opportunities, ideas for new proposal writing to enhance ERASMUS+
objectives and professional development;
• The opportunity to meet young drop-outs/ESLs and youth with fewer opportunities,
among Roma community - accounting for the highest dropout rate in Romania- and learn
about the ways they make a living;
- testing the online platform and sharing ideas on how to improve its functionality;
- sharing the knowledge to other professionals in the participating countries.

E2 - Drop-In International Awareness Raising Conference in Athens (GREECE)
The conference organised on 8th of February 2019 in Athens was attended by two representatives
of the Foundation, including one volunteer. Discussions centred on the alternative paths of
digital era for employability and disadvantaged youth who are not given educational chances.
Nowadays, the importance of educational technology increases and discussions centred around
the contribution of lifelong learning, ways of increasing young people’s motivation, and creating
opportunities to explore new trends in education.
Participants were able to exchange knowledge during different thematic workshops aimed at
identifying the most significant skills needed by young ESLs and drop outs on the labour market.

Communication and Dissemination Tools and Activities
In Romania, we used multiple vehicles for project dissemination:
• Working collaboratively with other key stakeholders: activities in IO, activities were
carried out in a complementary manner with one of the Foundation’s EU AMIF –funded
projects designed at building the capacity of local stakeholders to better respond to early
school living and dropping out phenomena in Romania. In addition, the testing of the online
platform (IO3) in the case of the young migrants was carried out with the support of
the Migrant Integration Centre in Bucharest, Aidrom Association and the Second Change
Programme.
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• Face-to-face presentation of the project and provision of transferable recommendations
to key stakeholders at the national and EU level involved in supporting the dual vocational
education system and labour integration of young people in Romania (Bucharest, March 4,
2019). The meeting was attended by representatives the largest professional organisations
of employers in Romania involved (Concordia Confederation, the Federation of Hotel
Industry in Romania, CEZ gas company, Hand Across Association etc.) and Ms. Monica
Federowicz – DG Employment.
• Development of links with key institutions Institute of Education Sciences and the
International Organisation for Migration. We transferred knowledge on the use of the
e-learning methodologies to support the development of a new language curriculum for
young refugees and migrants in Romania;
• Use of electronic media : information about the project is available on the Foundation’s
website and Facebook page: http://www.fundatia-schottener.eu/drop-in.html; www.
facebook.com/schottener/

Reflective section
The key findings of the project are presented below in a critical manner along several policy
recommendations for different stakeholders at the national and EU levels.

Lessons and policy recommendations for national policy makers
• Finalise the reforms in the field of education and training, to ensure that the education
system is adapted to the requirements of the labour market and focused the development
of key social skills and competences;
• Provide funding for improvement of school infrastructure and innovative teaching
methods training, including the digitization of education;
• Set up a national action plan to facilitate the transition of students from education to
the labour market by developing their social, professional and entrepreneurial skills in the
secondary and vocational education;
• Provide support and funding for networking opportunities for teachers at the national
and EU levels, promote knowledge sharing and best practices;
• Put more emphasis on the development of foreign language skills, career counselling service
in schools;
• Provide more funding for the after-school programmes.
• Promote the participation of students and parents in all decision-making processes
regarding the school curriculum.
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Lessons and policy recommendations EC and EU member states policy makers
• Provide support and funding for networking opportunities for teachers and students at
the national and EU levels, promote knowledge sharing and best practices to prevent drop
out;
• Simplify application process for mobility projects for both teachers and students and
provide more opportunities for participation from schools in the rural areas;
• Monitor closely the distribution of funding by the national authorities, the impact of the
EU funded programmes in schools in the rural areas;
• Alleviate the burden of co-funding for projects implemented by the non-governmental
sector.
• Young people’s digital cultures and digitalisation and should be taken into account when
designing youth work policy at local, national or European level.

Lessons and policy national youth workers at the national and EU levels and
relevant practitioners
• Identify face-to-face and online training needs of youth drop-outs/ ESLs and get
involved/develop projects on tackling those issues;
• Proactively use or address digital media and technology in youth work: Young people spend
an increasing amount of their time using digital media and technology (video streaming,
messaging, blogging, vlogging, gaming, etc.). Develop meaningful ways for young people
to make use of these tools to learn, to share their experiences, to exchange their views on
matters affecting their school/community, to have fun with their friends and to actively
participate in society.
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Findings from Greece
Key objective of the country report
KMOP - Social Action and Innovation Centre, participated in the Drop-In (Early School Leavers)
project on behalf of Greece. The key objectives of this report are to present the tasks developed
by KMOP in the context of Drop-In project and also to identify the dropout phenomenon in the
context of Greece.
The “Drop-In – Early School Leavers” project seeks to establish alternative pathways for youth
Early School Leavers and dropouts towards social inclusion and ultimately entering the labour
market. The project’s methodology foresees the design and development of an online selfcapacitating and networking platform with gamification elements. The Project is funded by
the European Commission and will run for 24 months (September 2017 – August 2019). The
consortium partners are IARS (UK) as the leader partner organisation, KMOP (Greece), CARDET
(Cyprus), InEuropa (Italy) and Schottener Foundation (Romania).

Methodology
Drop-In project was led by IARS, a pioneer organisation in youth-led initiatives and activities.
Therefore, Drop-In project embodies a target group-oriented and holistic approach, based on
the active involvement of the young dropouts throughout the project duration and even after its
completion. Young dropouts were involved from the beginning and will be involved throughout the
project implementation, both as target group/beneficiaries and also as collaborators/partners.
The youth-led methodology is an approach that puts young people on the centre of decision
making, giving the opportunity to decide about themselves and not just be passive observers of
decisions made by others and affect them (Gavrielides, 2014).
More specifically, in the context of Intellectual Output 1 of the project, all project partners carried
out a survey with at least 10 young dropouts and a focus group with at least 5 professionals who
work with young people and dropouts. KMOP has carried out the following tasks:
a. An online survey with 17 dropouts from second chance schools.
b. A focus group with 5 professionals who works with young vulnerable groups and dropouts.
The questionnaire for the survey and focus group guide were based on a youth-led methodology
and aimed to explore the opinions, experiences and needs of young people and especially young
dropouts marginalized due to economic, social or other reasons. Additionally, the opinions and
ideas of the professionals who work with young dropouts gives a clearer picture about the needs
of the dropouts, the problems they face and the potential they can have.
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The analysis of the questionnaires and the focus groups results allowed partners to develop a
tailor-made training material according to the needs of the target group. The partners developed 9
online modules based on a modern educational methodology, composed of theory, best practices,
case studies, videos and quizzes. The online platform was built around the principles of game
theory, incorporating gamification elements that facilitate learning and enhance engagement of
the learners.

Table: research sample information

IO1 – focus group

Sample target
reached for the
research phase
50 schools
12

IO3 – platform piloting

16

IO1 – online survey

Sample target response for the research
phase
17 individuals (all male – 30-45 years old)
5 (4 males, 1 female – professionals who
work with young people and dropouts)
12 (8 males and 4 females, 19-32 years old)

Descriptive Section – Key Findings from All Activities
Intellectual Output 1 – Needs Identification and Analysis
Though the dropout rate in Greece is significantly lower from the European average (6.2%
for 2016 while the EU average was more than 10%), the dropout phenomenon still affects
a significant part of the youth population and mainly young people from minorities. More
specifically, according to a study that has been conducted in Greece some years before (Kyridis
et al., 2011), there is a regional dimension in educational inequality in Greece. In this context, the
groups that are most prone to being identified as functionally illiterate are minorities such as
Roma, repatriates, immigrants and members of the Muslim Minority of Thrace. As a result, many
educational programmes are focused in the regions where these particular groups are, which
identified as socially disadvantaged (Spinthourakis, et. al., 2008).
For the online survey, invitations to participate in the study were sent via e-mail to second chance
schools all across Greece. The invitation was followed by phone calls to confirm the receipt of the
e-mail and the provision of more information about the project to schoolteachers. 17 students
of these schools responded and so the sample of our research contained 17 participants, who
completed the online questionnaires. All participants were male from second chance schools
around Greece and their age varied between 30 and 45 years old. In terms of dropout age, the
majority of them (over 50%) left school between 16 and 18, while 4 individuals (23%) left school
between 13 and 15. The sample is representative for Greece as the dropout rates are higher for
males than females and the occupations of the participants are typically those of the dropouts,
since most of them are working in the construction industry or in the service industry (waiters,
cookers).
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The answers that participants gave us were useful in order to see which skills the dropouts
value the most. The dropouts highlighted the importance of communication, empathy, conflict
resolution, time management and lifelong learning in the section of life skills. Interestingly
enough, though the majority of participants recognized the usefulness of writing a CV and a
cover letter, they didn’t value this skill as very important. In the same vein, social media profile is
not so important for the most of participants. On the other hand, employment opportunities are
very important for the vast majority.
For the focus group now, invitation letters were sent to educators and trainers who work with
young people and participated in the past in relevant projects and focus groups. The invitation
was followed by phone calls to confirm the receipt of the invitation. Finally, 5 participants
accepted the invitation, 4 males and 1 female. They all had significant experience working with
young vulnerable groups and dropouts, while two of them are also employers who employ young
people and so they could contribute significantly in the discussion about the necessary skills in
the labour market.
In this context, participants argued that the dropouts as early school leavers did not managed
to complete what they started, this might show a lack of self-management, self-discipline and
empowerment. Additionally, most of the dropouts were not good at school and therefore they
may lack of academic and intellectual skills. Regarding what should be the priorities for dropouts
in a training programme, participants believe that skills, such as empowerment, personal
development and social skills are of outmost importance for dropouts and early school leavers,
in order to increase their potential in the job market.
According to all the participants, a training programme addressed to dropouts and early school
leavers must be honest, practical and simple. In this vein, an online platform for dropouts must be
user friendly, interesting and probably fun. Consequently, games could be useful in a platform like
this, as long as they are well designed, interesting and though provoking. For example, scenarios,
quizzes, competitions etc. Some participants agreed that dropouts must develop also technical
skills in order to increase their chances to find a job. More specifically, dropouts should acquire a
technical specialization that would allow them to find a place in those occupations that require
mainly technical skills. In this context, social skills like communication and problem solving might
be useful in the services sector for example.

Intellectual Output 2 – Course Curriculum: Development & Accreditation
The collective analysis from all countries and the result from the studies, allowed the project
partners to decide about the main topics of the training material. Therefore, nine modules developed by all partners and these are: Personal Development, Critical thinking, Social Skills, Civic
Responsibilities, Career Planning, Basic Project Management, Basic Finance, Digital Literacy
and Enterprise. KMOP was the leader organisation of this Intellectual Output, developing the
guidelines for the development of the modules and the instructional design for the online course.
Moreover, the KMOP team developed two of the modules (Basic Finance and Enterprise - https://
www.dropinproject.eu/course-category/courses-eng/). The training material is comprised of theory, skills development guidelines, case studies, best practices, videos and quizzes. The main
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purpose of the online platform, which is available in all partners’ languages, is to bridge the gap
between the labour market and the dropouts or the low-skilled young people in general.

Intellectual Output 3- Capacity-building & networking platform: Design, development and piloting
The leader organisation of this Intellectual output was the Italian partner, InEuropa. KMOP had
a close collaboration with InEuropa in order to upload the training material on the platform
properly and test the usability and functionality of the platform. In this context, KMOP organised
and implemented several testing sessions with dropouts in Greece, in order the participants on
the tests to give us feedback regarding the platform usability and the quality of the training
material.
In the Greek context, KMOP approached 16 young drop-outs which they were guided on how
to register in the platform and complete the online course. However, 12 of them (8 males and
4 females) were able to register and complete at least one module. The feedback from the
participants was very positive, since most of them found the educational material interesting and
the platform functional. More specifically, the majority of participants said that more “practical”
topics, such as ‘basic finance’ and ‘digital skills’, where useful information can be found about
things that matter in the everyday life. Regarding the instructional design, participants found the
usage of quizzes and case studies very helpful in order to comprehend better the topic.

C1 short-term joint staff training event in Bucharest-Romania
The C1 short-term joint staff training event of the DROP-IN project took place in Bucharest
from 12 to 16 November 2018 and organised by Schottener Foundation. KMOP participated
with 3 participants, one staff member-project manager and two volunteers. The volunteers were
psychologists working with young people and specifically they provide consulting services to
young victims of bullying in the platform livewithoutbullying.com, an initiative of KMOP.
The five days training was a great opportunity to share knowledge and experience from different
EU countries regarding the dropout phenomenon. The team of KMOP presented the case study
of Greece with relevant data, information and results from our research in the context of IO1,
regarding the dropout phenomenon in Greece. Moreover, we had the chance to visit relevant
organisations in Bucharest who work with young dropouts, which was a valuable experience for
us and our organisation.

Drop-In International Awareness Raising Conference in Athens, Greece
KMOP organised on the 8th of February 2019, the International Awareness Raising Conference
titled “Alternative ways to employability in the digital era” in Piraeus with more than 80
participants. The basic scope of this Conference was to identify the necessary skills in the
modern workplace. Moreover, the online platform was presented on the conference workshops,
allowing participants to reflect on platforms’ design and content. Stakeholders from education
and the labour market participated in the conference, together with young dropouts and other
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young people. The Drop-In project partners were present as well with the respective project
managers from each partner organisation, accompanied with an external stakeholder from the
same country. The main conclusion of the Conference was that adaptability, resilience and critical
thinking are the necessary skills for (re)integration of disadvantaged youth to the labour market.
The Conference impact was disseminated in a local, national and European context.

Lessons and policy recommendations
As the main objective of the Erasmus plus projects is to raise awareness about a specific topic, we
can say that until now the Drop-In project achieved its main scope in Greece, since a significant
number of young dropouts and several stakeholders learned about the dropout phenomenon
and its effects, the online platform that we developed and the necessary skills for the modern
workplace through the International Raising Awareness Conference and the other dissemination
activities of the project.
The dropout phenomenon might not be so great in Greece, compared to other European countries.
However, is still a problem that mainly affects vulnerable groups and minorities. Therefore,
there are specific measures must be taken from public authorities and other institutions and
organisations, in order to ensure a more inclusive educational system that will not marginalise
young people from vulnerable and minority groups. In this context, a more flexible, modern and
person-centred education would allow more young people to continue their basic studies.

Lessons and policy recommendations for National policy makers
• To make the school a more inclusive, person-centred and friendly place (with extra
curriculum activities, sports and crafts)
• To support refugees and students from minority groups with after school programmes
• To educate teachers on how to deal with potential dropouts
• To support vocational training and job skills development programmes

Lessons and policy recommendations for EC and EU member states policy
makers
• To support a more inclusive and person-centred school curriculum in all member states
• To tackle the phenomenon of dropout with greater funds in education all across Europe
and especially in the poorer countries
• To support informal and life-long learning education programmes, together with more
vocational training opportunities
• To tackle youth unemployment with specific fiscal policies

36

Findings from Greece |

Descriptive Section

Lessons and policy recommendations for national youth workers and relevant
practitioners
• Support low performing students and refugees with after school programmes
• Create networks and synergies between youth organisations for supporting dropouts
• Offer counselling and assistance to dropouts and low performing students

Lessons and policy recommendations for EC and EU member youth workers
and relevant practitioners
• Create European network of youth organisations that support dropouts
• Raise awareness to the EU institutions (EC, EP) about the dropouts and youth
unemployment
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Executive Summary:

Findings from Italy
Key Objective of the Country Report
The main objective of this Executive Summary of the Italian full chapter of the DROP IN eBook
is to provide information about the 2 years learning and practical results of the project in Italy,
in order to deliver useful evidence – both in terms of positive achievements, best practices but
also difficulties met – for any kind of user that would like to better understand and contribute to
fighting early school leaving and providing all kind of users (in particular youngsters) with new,
innovative opportunities to (re)approach education, training and consequently the labour market,
starting from the enhancement of their basic and transversal skills.
This Executive Summary is specifically referred to the situation in Italy, with a particular focus to
Emilia-Romagna Region, where InEuropa srl is located.
The Executive Summary will present all key findings of project activities implemented as
opportunity offered by the Erasmus + Programme, including critical reflections on the target
achievements and the presentation of lessons learnt and policy recommendations tackling all
those serving young people.

Methodology
The methodology employed for drafting the present Executive Summary is based on both
quantitative and qualitative assessment of the data collected in each implemented activity,
by specifying the main targets and beneficiaries of the activities, their level of involvement in
numbers and real personal engagement, full evaluation of the results achieved.
For any implemented activity, the key findings will show the multi-agent approach used: on one
side the experience and knowledge of project partners and – in this case – of InEuropa srl, on the
other side the active involvement of youngsters and the main stakeholders working with and for
the youngsters, thus engaged in youth education, training, job placement, etc.
The data included in this Summary and Country Report are updated at 31 May 2019.
Intellectual Output 1
Sample
target
reached

Sample target Sample
target
response
response
background
age

Intellectual Output 3
Sample
Sample
target
target
response reached
gender

Sample
target
response
background

Sample
target
response
age

Sample
target
response
gender
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Young early school
leavers

Attendance of
compulsory
education
(up to 16
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interruption
before the
obligation
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N/A

2 men

15-21

6 men
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1 psychologist,
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of VET area

Young
early
3 women school
leavers

N/A

Descriptive Section

Attendance
of
compulsory
education
(up to
16 years
old) or
interruption
before the
obligation
date
N/A

N/A

N/A

N/A

N/A

4 women

Descriptive Section – Key Findings from All Activities
Intellectual Output 1 - Needs identification and analysis
Despite this activity was cut in budget during the evaluation of the project by the UK National
Agency, the DROP-IN partnership decided to perform it, since country baseline is of high
importance: if we want to tackle a problem, we need to deeply know its extent, also in view of a
comparative analysis with the other countries taking part in the project.
Early school leaving / drop out in Italy in 2017/18, concerning students enrolled in the first class
who did not reach the fifth grade at this date, has been of 24,5%. This percentage does not
take into account the trend in private or state-recognized schools, with dispersion being higher
in professional or technical schools rather than in other upper secondary schools. Nevertheless,
since 2000/01 this percentage has significantly decreased from the initial 35%.
Moreover, Emilia-Romagna Region represents a good practice, since compared to the rest of
Italian Regions, here the percentage of early school leaving reached 9,9% in 2017 (matching the
objective to reduce early school leaving to less than 10% across the EU countries by 2020, as
one of the EU Commission’s priorities in education).
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Starting from this baseline, we organized two types of local activities to better investigate the
problem:
• single face-to-face or phone interviews to 2 entrepreneurs, 1 pedagogist, 1 psychologist,
1 responsible of VET area, as key figures engaged in youth education, training, job placement.
• focus group with delivery of questionnaires to 10 early school leavers (aged 15-21).
Key findings from stakeholders/employer’s state that ESLs lack some skills, namely: the
understanding/ability to engage with the labour market; analytical thinking about employment;
transversal skills like punctuality, loyalty, reliability, responsibility; motivation & passion; active
learning.
Key findings from the young ESLs state that they should be better trained about some skills
that are important, namely: punctuality, manual ability, commitment, desire to work, education,
availability/flexibility, courtesy, time management, attention, dynamism, team work.
Both groups also gave feedback about how a training course to combat early school leaving
should be, having some doubts about eCourses taking too much time to be performed and too
much based on gamification.

Intellectual Output 2 - Course curriculum
Based on IO1 main results and recommendations, and following specific learning outcomes and
objectives, DROP IN partnership developed a Course Curriculum made of 9 didactic modules to
be incorporated in the multilingual e-platform (IO3). The Modules were developed to enhance the
basic and transversal skills and competences of young people and make them able to secure a
job and progress in their career by gaining these important abilities.
Each partner was assigned certain modules. We led on developing the Module “Personal
Development”. A key aim was to develop it as learner-centred and easy to understand by alternating
text with examples and case studies, images, videos, quizzes and quick tests, estimating the time
of fulfilment around 30-45 minutes. Link to the specific Module: https://www.dropinproject.eu/
course/1-sviluppo-personale/
As important elements of all the Modules, a pre- and a post-evaluation test were included, to
be made before taking the Module and after its completion, that will help measure how the user
is affected by the eCourse. Also, being the course CDP-accredited, at the end of each Module
a Certificate is released, that can be added to CV. Being each Module multilingual, language
barriers have been cancelled, to help the ESLs to feel more comfortable in their journey towards
a more skilled life and the labour market.

Intellectual Output 3 - Capacity-building & networking platform
This output was been developed as an online space, where young drop-outs/ESLs can implement
a comprehensive course (IO2) that will help them enhance/develop their basic and transversal
knowledge and skills.
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In Italy, the piloting concerned the Italian version of the DROP IN Course through the platform,
fulfilled by 11 youngsters aged between 18 and 21 (while 6 youngsters did not succeed due to
technical problems), considered ESLs since: all of them achieved the degree of “Scuola Media”
(lower secondary school); most of them attended a professional upper secondary school (with
administrative/commercial, social and hotel direction) but just 3 achieved a qualification at the
3rd year of school. None of them graduated. None of them worked before, except one who from
time to time is employed as security staff in a disco. One made a training as an assembly worker.
The youngsters involved highlighted both strengths and weaknesses of the ePlatform and online
course, by means of their direct feedback and the filling of evaluation questionnaires (the testing
has been implemented at the presence of a Psychologist), whose main findings are:
• eCourse well focused on competences and soft skills that help to enter the labour market
and strengthen self-management;
• Appreciated structure of Modules (units, images and videos, quizzes, self-evaluation, etc.)
and freedom in deciding the order of Modules to take, but need to have shorter texts and
more catchy titles;
• Valuable curiosity and commitment of users and of their families (after youngsters’
feedback);
• Registration through email addresses should not be a compulsory requirement for taking
the eCourse;
• The eCourse should be smartphone friendly as usability;
• Engagement of users sometimes decreased due to technical problems with the ePlatform
(depending on LearnPress).
Their feedback with regards to the platform’s completeness, usefulness and user-friendliness
evaluation have been recorded and incorporated in the final version of the e-platform.
Starting from the second half of February 2019, the eCourse has been implemented by new
users, whose feedback and final findings and recommendations are updated to 31 May 2019.

C1 - Short-term joint staff training event in Bucharest (ROMANIA)
InEuropa srl attended the 5 days DROP-IN training (being part of Erasmus + Learning Teaching
Training Activities – LTTA) in Romania with 3 staff persons (1 project officer, 1 psychologist as
content expert, 1 youth worker).
As first step, participants had the opportunity to share the main information concerning the
own organization in terms of regular activities performed, in particular those being in line with
DROP-IN project, concerning training and education of young people and/or soft skills, and
gamification in education and training. The main best practices presented by InEuropa srl have
been 3 Erasmus+ KA2 projects (implemented as Applicant or Partner):
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• GrEAT - Green Education for Active Talents http://www.greatgreenjobs.eu/
• BRAVE - BRicking Adult’s future Via Empowerment http://www.iliketobebrave.eu/
• GAMIFY YOUR TEACHING - Increasing vocational competences of entrepreneurship
Teachers with the use of gamification http://gamify-project.eu/
• During the LTTA, we also presented the ESL and drop outs’ barriers existing in Italy:
• our school system is based on knowledge development but not on skills/competences
development;
• vocational training is not recognized as an important instrument to combat early school
leaving;
• there is the same school system introduced with the Gentile’s reform (in 1923), based on
frontal lessons, with students sitting for hours listening to a teacher, not taking care we
are in a digital era;
• informal learning is not enhanced;
• students are not invited to socialize (not an “open” school);
• students’ attitudes and resources are not enhanced, talents and individual potentials are
not valorised, there are not personalized goals.
• Despite this situation, we have been able to present some successful projects in Italy:
• IN.C.L.A.S.S.E. – Activities against school drop-out and for educational development for
youngsters aged 10-16 http://www.zeninsieme.it/news/progetto-in-c-l-a-s-s-e/;
• “Diritto al Futuro”, a network, made of schools, third sector organizations and local
institutions to stimulate and prevent early school leaving in youngsters aged 11-17 https://
www.ic7modena.edu.it//wp-content/uploads/2017/11/15-Progetto-DIRITTO-AL-FUTURO.
pdf;
• “I CARE. The second chance school”, as annual course aimed at obtaining the middle
school diploma http://www.fondazionesicomoro.it/index-it.html.
• Most of the success of the LTTA event is also connected to the visits on the field we
performed, in particular the one at Fundatia Parada https://www.paradaromania.it/, an
association that takes care of the recovery of street children, working mainly as a day
centre (for youngsters’ education) and using, among many other activities, the “social
circus”.
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Communication and dissemination tools and activities
InEuropa srl engaged in using the communication tools settled by the project since the start of
activities, following the shared Dissemination Plan.
Based on the feedbacks we received from our contacts and users of our personal accounts
and social media, the DROP-IN website has been considered useful more as repository of
communication tools (and the eCourse platform) than as a real promoter on the project. The
website in English is the one with more complete information, so that Italian users cannot have
access to all results, products, news in their language.
DROP-IN Facebook page properly works, is in English, but should have been filled in a more
regular way, i.e. by means of a joint editorial calendar for posts, news, etc.
To better disseminate the project in Italy (taking also into account that our main final beneficiaries
are young ESLs/Drop outs), we published several news and posts in our website http://www.
progettareineuropa.com/2017/06/drop-in/ and Facebook page https://www.facebook.com/
InEuropa/ in Italian.
We also translated into Italian and disseminated the main project tools: eNewsletters, press
releases and Leaflet. In particular, the Leaflets (500 paper copies) have been physically distributed
in schools and vocational training centres within the Emilia Romagna Region.
Our final Dissemination report contains all numbers about posts made, users reached, etc.

E2 - Drop-In International Awareness Raising Conference in Athens (GREECE)
From Italy, the International Conference titled “Alternative ways to employability in the digital
era” and held on 8th February 2019 in Athens-Greece, has been attended by the President of
MAZE ORIENTA association https://www.mazeorienta.it/ working on counselling to young people.
The main strengths of the Conference, from our point of view, have been – in addition to the
introduction of DROP IN project – the key notes of speakers about the value of lifelong learning
and the connection with ICT, together with discussion about the skills needed to reintegrate into
the labour market. Moreover, the afternoon session made of 3 specific workshops have been a
valuable means allowing comparison and exchange of experiences between stakeholders and
experts.
The information and practices acquired during the event has been transferred in Italy by the
participants, but also by sharing the key results and materials through our communication tools.
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Lessons and policy recommendations for National policy makers
• to enhance vocational education and vocational training;
• to make public employment services more efficient and improve guidance and counselling
services for students;
• to improve the offer for after-school services and support;
• to promote youngsters’ participation to the labour market;
• to intensify efforts against early school leaving and improve school quality and results,
including through professional development and career development of teachers;
• to ensure the effectiveness of social transfers, particularly for low-income families with
children;
• to raise the skills of young people by expanding - through the strengthening of customized
training courses - the possibility of acquiring a qualification in a way that is coherent with
the needs of the local economy;
• to innovate teaching approaches enhancing exchange and collaboration in class, i.e.
project-based method and the flipped classroom approach;
• To make the school an open place where to promote afternoon activities in which
youngsters can express skills that traditional study does not valorise. Therefore, to propose
activities of study aid, workshops with craft or creative activities or cultural meetings;
• To introduce, within education, activities that take into greater consideration the different
learning methods of which psychological studies have shown the existence. In this way
students can really be put at the centre and enhance everyone in their own specificity;
• To reorganize the last 2 years of compulsory education, by focusing them to acquire a
qualification to prevent schools from becoming a “parking” for those who have not felt
welcomed and valued by the education system;
• To modernize schools by introducing IT laboratories, a different use of spaces and the
valorisation of technology.

Lessons and policy recommendations for EC and EU member states policy
makers
• to promote networking opportunities for teachers, establishing collaboration on European
level, and reward actively involved teachers;
• to widely enhance the opportunities offered by the Erasmus + Programme and save
adequate EU resources for education and training;
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• to explore and assess new trends in education, i.e. gamification and edutainment;
• to increase opportunities to empower students through transnational exchange with
peers, teachers and workspaces;
• to provide clear guidelines to create priority areas of education for a better balance at
transnational level;
• to give more evidence to best practices to contrast educational and training failures;
• to provide proper funds to improve education and training infrastructures.

Lessons and policy recommendations for national youth workers and relevant
practitioners
• To help youngsters in being active and never give up;
• To made youngsters aware of their potentialities and feed them, also investing on their
hobbies and interests;
• To foster youngsters in networking with peers and confront and compare their ideas;
• To provide youngsters with any opportunity to learn and practice, and with tools to
strengthen their soft skills to be able to grow and develop new competences;
• To encourage young people to express their aspirations and ideas, organizing services
that support them in carrying out their projects;
• To help young people make contact with the real world and distinguish it from the virtual
one, promoting activities in which they can come into contact with reality (craft activities,
cultural groups, etc.)
• To educate youngsters on a conscious use of social media by teaching them how to use
them also for constructive purposes;
• To teach the basics of electronic programming by means of fun activities, in order to
increase the confidence of young people with technology and promote a conscious and
purposeful use of them.

Lessons and policy recommendations for EC and EU member youth workers
and relevant practitioners
The same as at National level applies, but it is difficult to elaborate recommendations at this
level for this target, since everything depends on how the various organizations serving youth
can operate in the various member states. We could propose some general principles to follow:
• To promote an informed and aware use of technology;
• To promote favourable conditions for the development in young people of the importance
of their future, of being able to manage change;
• To promote a culture of meeting the other person as a source of good for oneself, because
from this person one can learn and with him one can build the future.
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Appendix:
Ioana Barbu is managing the Program Development and Management Department of
the Fundatia Schottener Servicii Sociale. She has more than eight years of experience on
migration, international protection and developing programs for marginalised youth at risk of
social exclusion.
In her position she is managing various EU programs for the integration of refugee and migrants
in Romania. Mrs. Barbu also provides in-depth research, policy analysis, and training related to
EU asylum and migration and integration-related issues. In her capacity, she has demonstrated
substantial leadership achievements designing and implementing innovative programs to address
the shortcomings of the available mainstream education services, advocated for integrationrelated policy and practice change at the EU and national levels, and build the capacity of local
stakeholders in this regard. Her academic achievements include a Fulbright Research Scholarship,
MSc in Conflict Resolution and Governance and a BA in International Relations.

Dr. Theo Gavrielides is an international expert in restorative justice, human rights and youth
justice. He is the Founder and Director of The IARS International Institute and Restorative
Justice For All. He is also an Adjunct Professor at the School of Criminology of Simon Fraser
University and a Visiting Professor at Buckinghamshire New University (UK). Professor Gavrielides
is the Editor-in- Chief of the peer-reviewed International Journal of Human Rights in Healthcare,
Youth Voice Journal and the Internet Journal of Restorative Justice. He has published extensively
in the areas of human rights, criminal justice and restorative justice including Reconstructive
the Philosophy of Restorative Justice, the International Handbook of Restorative Justice and
The Psychology of Restorative Justice. Professor Gavrielides advises a number of governments
on policy reform, and he is an expert evaluator for the European Commission’s criminal justice,
security and migration programmes under Horizon 2020.
Panagiota Kokoliou works as a Researcher and Project Manager at KMOP in Athens, Greece.
Ms. Kokoliou holds a Bachelor’s degree in Sociology from the Panteion University of Social
and Political Sciences of Athens. She works in Greece gaining experience in the development,
implementation and evaluation of more than 10 projects within the fields of integration, inclusion,
migration and education.
Maija Linnala is The IARS International Institute’s User Engagement Leader. She works to
ensure that IARS remains true to its user-led mission. She currently leads on the development,
delivery, monitoring, and appraisal of all IARS’ User Groups. She also leads on the management and
delivery of local, national, and international projects and carries out qualitative and quantitative
research and evaluations. In addition, Maija line manages a number of IARS’ volunteers and
interns. Maija holds a BA degree in International Migration and Ethnic Relations by Malmö
University, Sweden, and a MA degree in Public Policy and Practice by the University of Greenwich,
UK.
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Daniela Ottolini is a senior psychologist and teacher in vocational training, with over twenty
years of experience. She is specialized in Skills Analysis and she teaches Soft Skills to young
people but also to adults. She assists unemployed people in finding a job and students in choosing
a school or in supporting their motivation to study. In particular, she helps young students at risk
of drop out in discovering their talents, making them consider the school as an opportunity.
Daniela recently obtained the qualification of Counsellor in vocational guidance and she attended
a Specialization Course at the University of Florence (Italy) titled: “THE MOST CURRENT
DEVELOPMENTS IN VOCATIONAL PSYCHOLOGY AND CAREER MANAGEMENT (FROM LIFE
DESIGNING TO LIFE MEANING, TO THE RELATIONAL THEORY OF WORKING AND TO POSITIVE
PSYCHOLOGY): THE INTERVIEW, THE COMPETENCE BALANCE, THE LIFE COUNSELING, THE
MENTORING”.

Evelyn Popa is a language trainer for foreign students, migrants and refugees, having a successful experience teaching Romanian as a second language or bilingual programs. She has also
very good communication skills, gained through consistently working with children from different
cultures and knowledge of minority groups.
She possesses and practices strong interpersonal skills with a wide variety of people both inside
and outside the organization (staff, parents, community members). Her work includes support for
children who have experienced trauma through inovative teaching methods and helping them to
learn and develop their full potential. Evelyn uses creative learning methods including theatre
work, improvisation, storytelling, play, role-play, and presenting performances.

Theofilos Pouliopoulos works as a European Project Manager and Researcher at
KMOP - Social Action and Innovation Center in Athens, Greece. Mr. Pouliopoulos has a first
degree in Sport Management, a Master in Business Administration and a second Master
in Olympic Studies. Currently he is a PhD candidate in the University of Peloponnese with
research topic the good governance in the football organisations. At KMOP, he is involved
in the research, management and implementation of EU grants, in fields such as social
inclusion, empowerment of vulnerable groups (dropouts, migrants etc.), employability and
lifelong learning. Lastly, Mr. Pouliopoulos has a teaching experience in the University of
Nicosia where he gave lectures in various sport related modules and he contributed in the
publication of research papers and chapters in collective volumes.

Eliza Theofanous works as a Project Manager and Researcher at CARDET in Nicosia, Cyprus.
In addition, she delivers online lessons of Greek as a second language. Ms. Theofanous holds a
Bachelor’s degree in Primary Education from the University of Cyprus and a Master’s degree in
“Education, Health Promotion and International Development” from the UCL Institute of Education
in London (UK). She has worked in the United Kingdom, Greece and Cyprus, gaining experience
in the design, development, implementation and evaluation of more than 20 projects within the
fields of education, youth, social entrepreneurship, inclusion, migration, health promotion and
international development. In addition, she has an extensive experience in ICT-based learning
and the development of educational material for online learning.
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Barbara Grazzini, Lisa Fiaschi and Monica Monti are experts in EU Action
programmes and in the implementation of educational programmes for different target
groups. They work in InEuropa srl http://www.progettareineuropa.com/, a private Company
dealing with EU issues and supporting public and private bodies and associations in accessing
European funding opportunities, through the provision of services to sensitize on EU policies
and programmes and to transform ideas into projects at local, national and international level.
The staff of InEuropa srl is to be considered as facilitators and catalysts able to introduce
strategic planning in any organization, being it public or private, fostering networking and
avoiding defragmentation in any field, with special regards to local development actions,
culture and environment and social issues, by fostering innovative smart approaches and
helping for positive change.
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