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Rationale
One of the core principles of the IARS International Institute is user involvement both in
the design and implementation of projects. This belief is shared by all the DROP In
partners, and in line with our ethos the IARS Youth Advisory Board (YAB) has monitored
and evaluated the quality and scientific outputs of the project throughout the project’s
lifetime. The purpose of this report is to provide a final youth-led evaluation on the two
year Erasmus+ co-funded programme, the Drop In project. The YAB evaluated the project
across five different sessions, and all the views in this report are solely from The Youth
Advisory Board.
This evaluation covers the following outputs:










IO1 (E-Book: Needs identification and Analysis),
IO2 (Course curriculum: Development & Accreditation),
IO3 (Capacity-building & networking platform: Design, development and piloting),
IO6 (E-book: Drop In final project report);
Short-term joint staff training event (C1),
Drop-in International Awareness Raising conference (E2),
International Closing Drop-In Conference (E5),
Four transnational project meetings in Italy, Cyprus, Greece and the UK, and,
Critical analysis of the overall project.

Please see the table below for a breakdown of the evaluations carried out.
Date

Location

Participants

Outputs evaluated

30/07/2019

IARS Office

4

IO1, IO2, C1 & IO6

08/08/2019

IARS Office

2

IO1, IO2, IO3 & IO6

12/08/2019

IARS Office

1

IO1, IO2, E2 & IO6

13/08/2019

IARS Office

3

IO1, IO2, E5 & IO6

15/08/2019

IARS Office

1

IO1, IO2, IO3 & IO6
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Introduction
The Drop-In Early School Leavers project seeks to enhance the basic and transversal
skills of young Early School Leavers (ESLs) and dropouts through (re)introducing them
into informal and non-formal learning, in order to enhance their standing in the labour
market, improve employability, and ultimately promote social inclusion and socioeconomic (re)integration. Through designing and developing an online self-capacitating
and networking platform with gamification elements targeted at these young people, they
are offered an alternative pathway in which they can increase their confidence and
capabilities.
Currently, high dropout rates and youth unemployment rates are prevalent throughout
Europe. Social, psychological, or economic factors can result in young people
discontinuing their training or education, leaving certain groups without basic
qualifications and with low skills. This significantly increases the likelihood of
unemployment or precarious work, exacerbated by the effects of the economic recession.
The ensuing absence of young people in the labour market significantly limits socioeconomic development, and severely impacts the lives of the young people affected. This
demonstrates the need for the Drop In project in modern society.
The main objectives of the Drop In project are to:








Develop and make available a modern, integrated and holistic e-learning
and networking platform, tailor-made to the skills, capacities and
development needs of young drop-outs and ESLs across Europe.
Introduce, pilot and implement new, innovative and effective youth-led
methodologies for enhancing the basic and transversal skills of the specific
disadvantaged group of young drop-outs and ESLs.
Target drop-outs/ESLs who are outside the formal structures of society often
because of a combination of personal, educational, economic and social
circumstances leading to a higher risk of being socio-economically excluded.
Enhance the quality and relevance of the learning offered through nonformal education and training by directly linking labour market demands to
the needs and wishes of the project’s target groups.

Evaluation of the project objectives
The first two main objectives are similar and could be combined, but they address a
relevant and pressing issue in society. They are clear and achievable - to a certain extent.
Although the platform may be tailor-made to match the overall needs of ESLs and so
could generally increase employability, individuals may have specific needs that cannot
5

be targeted by a programme designed to be useful for all. Targeting dropouts and ESLs
is a good aim for improving social cohesion and socio-economic integration, however
perhaps it would be better to specify how this would be achieved.
The final aim is slightly ambiguous and non-specific, but does help clarify what the project
is working towards. Additionally, we think one of the main objectives could have been to
ascertain the main/common reasons why young people tend to drop out of formal
education and see if there is a way to integrate alternative methods of skills
training/education within the formal education system within the partner countries. This
would help to address the causes of high dropout rates as well as helping to deal with the
issues that young people face after dropping out.

Evaluation of the Project Outputs
IO1- E-book: Needs identification and Analysis
The first intellectual output sought to research, analyse, and identify issues and
information surrounding the current needs and provisions for dropouts and ESLs. The key
aims of the IO1 were to research and improve upon the methodology for analysing the
following areas:
● Non-formal training provision,
● Key skill gaps of dropouts/ESLs,
● Currently available education/training material provided by established educational
institutions in the fields of basic and transversal skills,
● Methodologies for engagement and motivation of young people who have been
disengaged from the learning procedure,
● E-Learning methodologies and best practices with particular focus on exploitation
of gamification principles, opportunities and impact.
This intellectual output initially aimed to produce an E-book containing research on the
areas mentioned above, however this did not seem possible (as the focus groups and
quantitative research demonstrates). Due to budget cuts and the IO being cut by the NA,
the partners carried out the analysis in the simplest and most effective way that they
could, without with no restrictions related to the original description of the IO and related
tasks.
The National Report templates were fully completed by partners with sufficient detail in
the majority of cases. However, it may have proved beneficial if the UK partner (IARS)
elaborated on their highlighted and provided a breakdown of the percentages of
6

respondents who selected particular answers for questions on the survey. In addition,
having a wider and more representative sample may have increased the generalisability
of results. For instance, Greece managed to obtain 17 completed surveys, but the
respondents were 100% male and all between the ages of 33 and 50. Additionally,
Romania obtained 12 completed surveys; 10 of the respondents were male and two were
female, but all were between the ages of 16 and 21. It may have been ideal if we received
a more balanced dataset in terms of demographics. This would have enabled CARDET
to infer if males and females tend to have different reasons for dropping out and different
opinions on the barriers they face and skills they lack. Also it would have been more useful
if the Greek respondents were from a younger age group. The respondents from Greece
would have faced a different economic and political climate when they dropped out of
school 20-30 years ago, compared to ESL’s today.
The written comparative report summarises each country’s national report in one
document. This written report does not explicitly compare each country’s findings. Two
other documents were created and each of these show the similarities and differences of
each country’s responses per the data collected from the focus groups and the survey
questionnaires. These two documents outline which issues/ideas/initiatives are frequently
highlighted by the different countries. The document also outlines the
issues/ideas/initiatives which garner differing opinions from the participating countries.
This comparative information is very useful, because areas which were commonly
highlighted by the different countries were clearly the areas that needed to be addressed
and included in the course curriculum.
IO2 - Course curriculum: Development & Accreditation
The contents of the capacity building course curriculum, in terms of the outline, structure,
general content, and duration of learning material, were developed to target the needs of
ESLs and dropouts, as identified during IO1. This course curriculum will be reviewed in
this section.
The modules for the e-learning platform included Personal Development, Critical
Thinking, Social skills, Civic Responsibility, Career Planning, Project Management, Basic
Finance, Digital Literacy and Enterprise. Each module is split into two units which will be
the areas focused on within the module. Splitting each module into two units was a helpful
way to ensure that the content was relevant and concise for users while also providing a
guideline for each partner to work to.
The written comparative report and similarities/differences reports both show that
communication, interpersonal and social skills were highlighted as skills that need to be
7

addressed by employers, VET trainers and ESLs from all the participating countries. The
social skills module (containing units on communication and empathy/emotional
intelligence) attempts to address this issue, indicating that the learning content should be
beneficial and relevant to ESLs and may improve employability. Furthermore, according
to the information provided by each module, the training curriculum seems thorough and
coherent. The topics discussed are designed to teach ESLs material that is and that is
not covered by formal education. For example, modules like Civic Responsibility and
Digital Literacy cover material that would be learned through everyday activities and
social engagement that ESLs may not experience due to social and educational
drawbacks.
The majority (over 70% of ESL respondents, the national report from UK doesn’t provide
a percentage but states that respondents would favour a short course) of early school
leavers who completed the questionnaires chose between 30 - 60 mins as the optimum
time for the course. The course content itelf is insightful and informative, however the
course length may dilute some of the user engagement. The curriculum guideline created
by KMOP states that the time length of each unit will be approximately 30 mins. There
are a total of 18 units (2 per module), therefore the course has an approximate duration
of 9 hours, suggesting that the current course length may need to be revised. It appears
the wording of the relevant question on the questionnaire has been misinterpreted. It may
have proven useful if the questionnaire template was evaluated more rigorously by all
partners before distributing to the sample. Additionally, the current course sometimes only
included one quiz per module and KMOP outlined that each unit should have at least two
quizzes. Providing quizzes gives users a further incentive to read and understand the
information within the units thoroughly as they’ll be required to recall upon this information
later, and also provides insight into the user’s strengths/weaknesses of that topic. Thus,
although the existing quizzes were all relevant, the number of questions could be
extended. Despite this minor aspect, the fact that the course invites users to take optional
challenges and has a mixture of open ended challenges and multiple choice quizzes is a
strong aspect of the course and caters to users with varying learning preferences.

IO3 - Capacity-building & networking platform: Design, development and piloting
The capacity building and networking platform is an online space, which can be utilised
by young ESLs and dropouts to follow the course curriculum and develop their skills. The
design and functionality of the platform are evaluated in this section, as are specific
aspects of the learning curriculum on the platform.
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The training is very easy to navigate and the design is inviting and colorful. The overall
structure of the modules is comprehensive and constant across each unit. Each module
is engaging and encompasses aspects of youth-led methodologies for enhancing certain
basic and transversal skills. It also addresses issues that can be enhanced if not
addressed and that are typically not addressed by formal education particularly by higher
risk ESLs.
The modules for the e-learning platform have similar structures, and many of the module
functionalities mentioned in the previous evaluation have been rectified in the current
version. The Italian text has been removed/translated into English, giving the course more
consistency. There are still grammatical issues within the text. However, these are minor
and can be easily addressed by having a English native speaker proof read the course,
as agreed by one of the partners.
There are still some modules that have long reading passages which some users may
find tedious. However, the Youtube Videos were relevant and helpful in splitting some of
this reading material. It may also prove useful to not have all the text on one page, and
give users a ‘next’ button which leads them to another page for that module. This may
provide a less overwhelming appearance. Alternatively, a simpler approach would be to
split the paragraphs into shorter passages to assist ESLs who have difficulty in reading
(i.e. those with dyslexia or reading impairments). Furthermore, having a voice-over
feature (as mentioned in the previous evaluation) still remains a potential feature that
would significantly improve ESLs outcomes, and should be a consideration for the future.
Nevertheless, the content of the material itself is very informative.
Another area for possible improvement involves the quizzes. As briefly mentioned above,
quizzes are beneficial in providing insight into a user’s gained knowledge. As opposed to
having several short quizzes per section, a compiled longer quiz at the end of each
learning section may prove beneficial. For example in module 2, the critical thinking and
analytical skills quizzes could have been combined into one quiz at the end of the module.
This style would also have a slight resemblence and be more generalisable to real life
situations, whereby users have to recall on knowledge from different points in time, and
not just recall information straight away after learning it, giving the course an ‘applied’
benefit. However, a positive aspect of the current short quiz style is that it again breaks
the reading material and can prompt users to go back to the paragraphs they answered
incorrectly for clarification. If the quizzes remain how they are, then a longer quiz
combining ALL the modules should be implemented at the end of the course. This may
also encourage users to try and retain as much information as possible, as opposed to
finishing a module and feeling they do not need to remember that module any longer.
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Another suggestion to improve the overall course may be to provide users with their pre
and post evaluation scores. At the end of each module, the scores and responses could
be compared side-by-side so that users can directly see their progression, as opposed to
scrolling back to their pre-evaluation. This would instil a sense of positive reinforcement
to continue their learning on the course.
In comparison to the last DROP IN evaluation, a message has now been included to
remind users to click the ‘complete’ button. All modules have a complete button and all
the optional pages are accessible. There were no issues in the
functionality/understanding of the module flow. However, the only aspect that may disrupt
the flow is not having an option to ‘go back to my courses’ section. The user has to go
through the ‘courses’ tab at the top and take the long route back to their course
homepage. It may prove beneficial to include a button after receiving the certificate to
allow users enter the next course or go back to the module home page (the page that
shows all modules, and not just the one course). Addionally, the ‘next’ and ‘prev’ words
at the bottom of each page are slightly confusing whereby users may think they are
buttons. But in actual fact, the user has to click the topic title underneath it to go back or
forward. Maybe changing this so the words ‘prev’ and ‘next’ are the buttons would be
easier. The existing course is already user friendly, and with the small recommendations
to the buttons, it would be further enhanced.
The previous evaluation stated that some activities did not have areas to give answers,
and the space of some of the boxes were too small. The existing course have provided
boxes for questions, however the space of these boxes are still small restricting the user
from providing articulate answers.
One of the biggest areas of concern involves users being able to skip mandatory
assessments without providing an answer. This means users can unlock the next part of
the course without properly finishing their current one. If the longer combined quizzes
were implemented (as mentioned above), the course could eliminate the open question
assessments, or move them into the optional section. This would prevent users from
skipping some of the course, yet the longer quizzes would still motivate them to focus.
In addition to grammatical errors throughout DROP IN, each module had individual issues
that need to be addressed:
Introduction
The existing DROP-In introduction project provided a very basic synopsis of what the
course aims to do and which topics it will cover, however it is not very stimulating. The
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introduction is the first component of DROP IN that an ESL may come across, thus it
needs to inticing enough to make ESLs curious to want to know more. Despite the voiceover being monotone, having a voice-over in addition to the presentation is a positive.
However, there should be more cohesion and flow between the visual/text and voice over.
The length of the video is fair. A suggestion for improvement could be to have a link or a
button underneath the video which takes the user straight to a more detailed introduction
of the course.
Module 1: Personal Development
The functional issues mentioned in the previous evaluation appear to have been
addressed and all submodules had completion buttons. The language is still a little
unclear and some sentences could be paraphrased to sound less patronising at times.
Nonetheless, the lesson titles are relevant to the module and the choice of subtopics is a
pleasant introduction into DROP IN.

Module 2: Critical Thinking
Again, the functional issues with submodules in this unit have been addressed and
assessment include answer boxes. The steps are also now numbered correctly. All of the
Italian information from the previous evaluation has now been translated into English.
Module 3: Social Skills
The issue regarding the assessment from the previous evaluation has been fixed whereby
users can now re-take the quiz. Written questions can still be skipped when this should
and I could not find which multiple choice answer was wrong from the previous evaluation.
No error message was displayed. Content could be slightly streamlined as there was
section with a lot of text. However, including a social skills section in DROP IN is a great
advantage to this course as it recognizes that soft skills are just as important (if not more)
important than hard skills. The information is relevant and insightful.
Module 4: Civic Responsibilities
This module still seems a little inconsistent, however with small changes such as the
bullet point points and text layout, the module could appear more orderly. In comparison
to the last evaluation, the subsections were accessible and the use of the word ‘student’
has been positively removed. Civic responsibilities is one example module where
assessments can be completed without the ESL answering.
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Module 5: Career Planning
The structural issues from the previous evaluation have been resolved. Some
grammatical and misused terms still exist. The content of information was quite basic,
however it was concise, which is a positive as career planning/CVs can be a tiresome
task for some. Thus having concise information allows the user not to feel overwhelmed.
Like the other modules, this module also had technical issues with the certificate.
Module 6: Basic Project Management
Again, the information provided was useful and relevant. However, the clarity in questions
within the text (under planning a project 2 lesson) could be improved. For example, a ESL
may not understand what the course means by ‘What deliverables do you foresee your
project to require?’. The quiz questions are also unclear and do not make sense. For
example, under quiz 6.1, the first questions is ‘Try to resovle an issue by yelling back at
the people who yell at you’. There is also some inconsistency in the layout, whereby some
bullet points have underlined words/words in bold and others do not. Having consistency
throughout will improve the aesthetics of the course. As the previous evaluation
mentioned, boxes/space need to be included for users to complete the task (for example
task 1 under time management 1). No incorrect message appeared on screen upon
finishing the course, thus this previous error has been fixed.
Module 7: Basic Finance
Blank spaces still exist between the paragraphs, as mentioned previously. There were
generally no technical or misordered issues, however some of the source links did not
work (under the money and nking system lesson). Further to this, it was unclear that these
were actual links, as I initially for the first half of the DROP IN course thought they were
reference links. Making it clear to the user that these are links where users can further
extend their knowledge is necessary. Nevertheless, providing users an opportunity to
extend this knowledge is a strong aspect of the DROP IN course. A space has now been
created for written responses, although the task asks for a small paragraph, but there is
only space for a sentence. Once these minor amendemtns are made, this module will be
seen as particularly useful to young people.
Module 8: Digital Literacy
This module is the only module that could be considerably improved. The content could
be more tailored towards the projects aims, as it currently feels skewed towards users
who may not know how to use the internet (but the course is an internet based course.
So it can assumed that the user knows how to use the internet already). It may be more
useful to explain how digital literacy is used within employment. The sections listed
appear in an incorrect order. For example, under social media interaction, the information
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for 1, 2, 3 are not listed in that order. In comparison to the last evaluation, no random
messages appeared on screen. Spaces/upload options were missing for tasks. This
module may benefit with overall reformatting.
Module 9: Enterprise
As mentioned in the last evaluation, minor formatting and presentation inconsistencies
are still yet to be addressed. The flow between information could still be improved and no
resources appeared in Italian anymore. A message appears to continue with the next
module, despite it being the last module but this message did not appear for any of the
other previous modules?
Most of the flaws mentioned are easily rectified which shows that DROP IN is overall a
strong course. The course topics are very relevant to life skills that young people need to
have going into adulthood - ESLs or not. For example, the basic finance module is very
useful as it gives basic insight of personal finance management and planning, something
which most young people usually struggle with - particularly those who are away from or
out of the home. This module gives young people the tools to manage their first salary or
train them on planning ahead and how to finance themselves with smaller incomes. This
is also true for multiple other modules especially those that pertain to interpersonal and
professional skills that one would not typically learn in a formal educational setting (i.e.
Enterprise, Civic Responsibilities, etc.). Please see Annex 1 at the end of this document
for a detailed breakdown of the functionality and usability issues that are left from the
previous evaluation of the E-Learning platform.
IO6: E-book: Drop-in final project report
The final project report for the Drop In project is written as a peer reviewed e-book, which
integrates the acquired information and practical results of the project. It summarises key
elements addressed in the DROP-IN creation and implementation process, including
evidence and critical reflections of all partners, young people, and stakeholders on pilots,
training, and learning for each participating country. It also includes policy
recommendations and best practices for those working with young people. The e-book is
free and provided through open access. This section will evaluate the e-book.
The e-book had several editorial guidelines, which emphasises the need to include all
information acquired throughout the product in the book, including annexes with training
materials, reports, and examples of innovative educational practices. It also proposed that
the book should feature in two formats, a short version (only in English) with executive
summaries of all chapters and a comparative chapter; and a long version with full chapters
written in partners’ native languages, a comparative chapter, and the annexes mentioned
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above. The editorial guidelines also stated what should be included in each section, such
as key objectives, methodologies, descriptive, analytical, and reflective sections, and so
on.
The executive summary and partner contributions listed on the website are easy to read
and are simple to understand, but some may find the material lengthy. The design is
attractive and follows the theme of the project. The executive summary does a great job
of explaining the components of the course and the Intellectual Outputs as well as the
methodology and data collection processes of the study.
The findings from all partners are also a key component to the overall study and a great
addition to the executive summary. One suggestion for this output would be to restructure
the executive summary to include the different findings of each country under the same
headings rather than separate them by country. This would streamline the text and make
reading much easier, especially if the references for each section were compiled at the
end of the summary. However, the file that consists of the full, in-depth independent
findings of each partner can be left in the format it is in currently (i.e. with separation by
country).
C1 - Short-term joint staff training event in Romania
Cross-cultural learning and the fertilisation of ideas and ideals amongst partners were
necessary for achieving the aims of this project. To achieve this, all partners delivered
and participated in a short-term staff training event held in Romania. It included
networking, team building, and cultural awareness raising. Presentations from each
partner allowed the exchange of expertise, covering topics relevant to the project, such
as local dropout barriers and best practices. Local best practices were also visited, and
participants critically analysed and reflected on the outputs of the project so far. There
was evaluation, feedback, and collective learning to further the progress of the project.
The presentations from the DROP-IN training week in Bucharest covered all relevant
topics from the original application and gave solutions to issues that were found during
the implementation process of the programme. The IARS presentation explained the
issue of ESLs in the UK, the challenges that ESLs face with respect to marginalisation
and unemployment, and addressed solutions to these issues. Other presentations
included ESL statistics, the causes of dropout, projects that preceded the DROP-IN
programme and their impacts, government and NGO initiatives to combat dropout rates
and their impacts, and the impact of the DROP-IN programme itself.
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In the first two days of the training, each partner briefed the meeting on the early school
leaver and drop out situation in their respective country and opened the floor for
discussions and questions. Participants reflected on the similarities and differences
between ESLs and dropping out in their respective countries. This enabled participants
to consider dropping out on an international level and therefore allowed cross cultural
learning about ESL, which was a key learning objective of the training week. The training
week also aimed to exchange knowledge and best practice amongst the professionals
from various countries, which did occur as participants shared what worked for them in
working with ESLs and discussed ways the programme could be implemented universally
to resolve the issue of school dropout. They also considered the ways in which DROP-IN
could be effectively implemented to those most marginalised in their respective societies,
and the ways the participants could make it an inclusive platform for all.
In the afternoons, participants heard talks and met with local organisations working with
ESLs and marginalised groups across Romania. They then met with Hands Across
Romania, a charity promoting the use of a dual vocational-learning education programme,
which focused on getting young people into work whilst also gaining qualifications.
Participants also learned about the way the programme started, and the issues they
currently face, whilst also discussing ways to combat issues such as gender inequality
and discrimination of marginalised groups. This enabled further sharing of best practices
between this organisation and others.
On the last day of the training, all the partners tested the online modules to ensure that
the language and system were accessible before the launch. The Drop-In project was
available in 4 languages to reflect the 5 participating countries and consisted of modules
that explored topics such as employability skills, project management, critical thinking and
more. Overall, C1 was a success.
E2 - Drop-In International Awareness Raising Conference
The awareness raising conference was an international conference in Greece which was
held following the completion of IO1. The conference was supposed to be held in M10,
but it was hosted in M18. It aimed to attract at least 100 delegates, and to raise awareness
about the project, and its intended outcomes and outputs, including the training material
for target groups.
The multiplier event in Athens opened with a talk detailing the aims, methods, and
intended outcomes and impact of the Drop In Project. For example, the progress on the
project was presented as well as an evaluation of the developed modules. The
dissemination of this information at the conference ensured all partners were on the same
15

page about the current state of the project, and spread awareness of the project to
attendees. This most likely increased the number of individuals interested in the project,
which may have had a wider effect on increasing the number of ESLs aware of the
learning platform through a multiplier effect.
In addition to this, various key-note speeches on education and employability for
disadvantaged youths furthered knowledge and awareness of the specific needs and
realities of young people and drop-outs, as did the personal stories shared about a
famous Greek dropout who succeeded in the job market. Moreover, a panel of HR
managers discussed the skills required today in the job market, a discussion which was
incredibly relevant to the project and gave attendees up-to-date information relevant to
youth employment. Workshops on various personal and professional skills useful for
progressing career development also allowed participants to implement relevant
activities, exchange information on an international level, and interact with facilitators.
Through workshops, speeches, panels, and discussions, therefore, the conference
created a space for cross-cultural learning and the discussion of best practices. In this
way, the event was beneficial for conferring information and awareness about the project
and youth education and employment in general, to both project partners and members
of the public. Perhaps it could have been improved through including more networking
opportunities to directly connect young people with professionals and employers who
could be useful for furthering their career.
E5 - International Closing Drop-In Conference
The international closing conference was held at the end of the project in July in London
and acted as the final conference of the programme. Key figures were asked to speak
alongside young people and beneficiaries of the programme, including representatives
from various institutions and an MP; networking opportunities allowed young people to
interact with professionals; and various workshops allowed in depth discussions and
exchanges of information. Additionally, the conference launched the final e-book of the
project and presented the final practical results of the Drop In project.
The final conference of the project was attended by various professionals, volunteers,
and young people, including eight members of the YAB. Numerous talks and workshops
spread over the day furthered attendees’ knowledge on youth employment and education,
such as the etiologies of early school leaving and youth unemployment, strategies to build
skills and confidence in young people, and the alternative pathways for young people,
such as social entrepreneurship.
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According to attendees at the IARS International Conference, the DROP-IN project
international panel and individual sessions created positive and neutral feedback. Many
attendees enjoyed the project panel and encouraged healthy debate in regards to ESLs
and using DROP-IN data to correct the underlying issues that caused dropping out. All
presentations, both break out workshops and overall panel, were very relevant and the
facilitation were well received with exception to audio/visual issues. Attendees later gave
feedback on research, level of interaction with the speakers and approach of speakers to
preventing issues such as early school leaving and other topics mentioned in the
conference.
All members of the international panel were speakers from partner organisations from all
across Europe (i.e. Greece, Romania, Cyprus, Italy and the UK) and their individual
workshops showed how the DROP-IN projects in their countries impacted their
communities and how data received from the project were used to impact policy and
create change, which was ultimately lauded by workshop participants. According to
conference participants, most participants left the conference more knowledgeable about
the DROP-IN and other ERASMUS+ projects. Participants also found the material helpful
for their respective fields and were most likely going to apply what they learned to their
work in the future.
Here are the results from the post-conference survey:
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Transnational Project Meetings
First TPM in Italy
The first meeting clearly defined how all partners should manage shared information,
communication and finances and determine future contributions of each partner to the
project. Partners discussed their initial plans for Intellectual Outputs 1, 2, 3 and 6 as well
as their future plans for tasks to be implemented. For IO2, partners decided on target age
group, pillars of e-learning course and accreditation methodology. For IO3, partners
discussed the e-learning platform design, format, size, quizzes, challenges, use of social
media, sustainability, peer to peer interaction and the options for the platform (i.e.
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multilingual, mobile availability, enrollment costs, platform). KMOP then assigned tasks
for upcoming weeks and updated the project timeline.
Second TPM in Cyprus
At the second TPM in Cyprus, CARDET presented the findings of the Needs Identification
and Analysis for the UK, Italy, Greece, Romania and Cyprus, among these findings were
the questionnaires from the partner countries and the focus group discussions conducted
with employers, VET trainers and youth workers. The majority of the participants
mentioned that there was a lack of communication, interpersonal and social skills by
ESLs. In addition, the findings indicated that there was a lack of flexibility skills, literacy
and numeracy skills, validating both the modules selected by the partners and their plans
for project development. Partners later agreed on project elements including gamification
elements, module duration, ESLs engagement techniques, use of videos, fun concepts
(i.e. treasure hunts), content and the technical aspects of the project.
For IO2, partners discussed the need for course video subtitles, shorter videos, less
module interconnectedness, module accreditation, time allocation, module follow-up time,
certificate concepts, module assessment ideas and module content. KMOP later
discussed dissemination activities with partners including website promotion, writing
news items for the website, gave updated newsletter and press-release dates, newsletter
translations, partner dissemination logs, and project hashtag use. Final action points were
discussed at the conclusion of the meeting. These included final decisions regarding
avatar use during the training, activities such as output guideline finalisation, due dates
for partners to send finalised modules, translations of modules and progress reports.
Third TPM in Greece
The third TPM opened with greetings and results from Bucharest, Romania training and
information from each partner’s presentation. The common theme from all countries was
that dropouts come from marginal social groups like migrants, minorities etc. They found
that the common challenges that ESLs may face when taking the online course were lack
of financial resources to afford a laptop and an internet connection. In regards to capacitybuilding and networking platform, InEuropa and KMOP presented technical issues and
other problems that needed to be resolved with the website design, development and
piloting. A number of technical problems relating to the platform were identified and
discussed at the meeting. These are also recorded in the YAB report that IARS
disseminated that day. Each partner was then tasked with having 40 trainees complete
and analyse the course. Once the trainees completed their analyses, partners would then
input their results into google analytics and create a report for further project review. Pilot
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results were then presented by partners from Cyprus, Greece and Romania. IARS
provided a full report with platform feedback, which included technical issues and content
review. IARS also presented the process for the e-books section of the website.
Fourth TPM in the UK
The final TPM opened with partners taking stock on outstanding action points from
previous meetings tasks. Partners then discussed project development and reported on
Intellectual Outputs (IOs). CARDET presented the findings of the IO1 Needs Identification
and Analysis for the UK, Italy, Greece, Romania and Cyprus. KMOP presented progress
on IO2, explained all the aspects of the modules and mentioned that all final versions of
the modules had been uploaded to the shared partner Google drive. InEuropa presented
the progress with IO3 and shared relevant data on the platform.
Lastly, partners discussed final items for project as conclusion was quickly approaching.
In meeting conclusion, InEuropa discussed obstacles faced during the e-learning platform
development and dissemination of the course, a follow-up project, and overall project
sustainability and impact. Partnership discussed the cuts to budget and activities, which
have impacted the target and numbers reached.
Effectiveness of the Drop In Partnership
Good collaboration occurred through clear delegation of tasks, shared access to files
through Google Drive, and clearly established deadlines. Additionally, the various
opinions and insights from all partners contributed to and improved the project’s training
modules. The conferences also allowed exchange of information about ESLs, best
practices, and cross-cultural knowledge, which allowed the professionals involved to learn
more about ESLs and dropping out. This amalgamation of expertise will have improved
the development of the project, as methods for helping ESLs would have been optimised
to be internationally effective for a wide range of individuals. In this way, the collaboration
improved the project outputs and outcomes.
However, the action points from meetings were not always resolved before the next
meeting (e.g. before the 3rd and 4th one), which may have negatively impacted the timely
progression of the project. Additionally, it may have proven useful for a uniform template
to have been used by all partners to record the meeting minutes. This may have improved
the management of the project as it would’ve enabled the partners to easily compare
objectives and action points across each meeting to see if these were completed/
resolved. Another future suggestion could be a review of each meeting. For example,
partners could review each meeting and rate various aspects such as communication,
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time management etc to optimize future meetings. Additionally, the dissemination efforts
of partners could have been improved to further the reach of the project to ESLs.
Nonetheless, the existing partnership did work efficiently to achieve project objectives.

Critical Analysis of the Overall Project
In defining and assessing the actual impact that the European project has achieved, we
can conclude that The Drop In project has developed a unique learning platform, which
may improve the skills, confidence, and employability of ESLs and dropouts throughout
Europe. Currently, the actual impact of this appears to be minimal as the platform has not
been widely utilised by ESLs, but the potential impact is much larger, depending on the
project being successfully disseminated in future. International discussions and
exchanges of information have resulted from this project during training events and
conferences, improving individuals’ and professionals’ awareness of issues relevant to
early school leaving and dropping out across cultures, as well as best practices for
combating these issues. This could have beneficial effects for the future projects
undertaken by the attendees of these events.
In terms of any issues/problems that this project may face, we’ve identified the length of
the online training course as a concern. The excessive length may prevent participants
from completing the entire course. Another issue is the minimal reach of the project.
Limited dissemination and marketing from partners has prevented wider awareness of
the project - how will ESLs know that this online training exists? This limits the magnitude
of the project outcomes. Methodological issues with the initial research in the project is
another problem, as the limited and unbalanced samples could mean the needs identified
for the educational modules to be based on were not fully representative. One of the main
skills, early school leavers felt they were lacking, were social/interpersonal skills. These
soft skills are quite hard to teach via an online course and are more likely to be developed
by real-life interactions (role-playing, face-to-face teaching) and direct first hand
experiences.
Factors which contributed to the success of the project include the international
collaboration of partners, which has enabled a wider amount of information to be collated
in the development of this project, improving the outputs and outcomes and enabling the
online training to be useful across cultures and to a wider variety of ESLs. Also the partner
countries involved in this project experience a range of dropout rates. This enabled the
partners to compare and contrast their respective education systems and try to analyse
which aspects may be causing their higher/lower dropout rates. This would have provided
very useful insights when formulating the course curriculum for the E-learning course.
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Additionally, despite some methodological flaws, the project;s research provided a good
basis to identify and prioritise issues which needed to be addressed in the training.
The project aimed to create a modern, integrated and holistic e-learning and networking
platform to develop the skills and capacities of young dropouts and ESLs across Europe.
The online learning platform was successfully developed with many praiseworthy
aspects, such as the multimedia approach utilising case studies and videos, the frequent
quizzes to ensure retention of information, and the variety of skills targeted by the training.
However, some aspects need revising. For example, some technical and grammatical
issues may deteriorate the image of the training as modern and professional. Access to
learning may be restricted for those with reading impairments, and sections such as the
introduction are unengaging. The gamification of the learning platform was focused upon
in the original aims as an innovative aspect which would improve engagement; however,
this aspect could have been more prevalent in the final output as the training is not
particularly game-like.
Drop In also sought to promote empowerment through enhancing basic and transversal
skills of the specific disadvantaged group of ESLs. The modules developed are on topics
very relevant to life skills, many of which would not typically be learnt through formal
education, and so the training can be seen as successful in its ability to teach and
increase the skills of dropouts and ESLs. Topics were relevant to both labour market
demands and to the needs of the project’s target groups. Additionally, upon completion
of the training, participants receive a CPD certification which could enhance the
recognition of their competencies and so enhance their stance in the labour market.
Since the learning platform is free and easily available for anyone online, ESLs who may
have personal, educational, economic, and social circumstances leading to a higher risk
of being socio-economically excluded can access the training, which was another aim of
the project. Nonetheless, the training does require a moderately high standard of reading
ability, which poses a lack of accessibility for individuals who did not receive this level of
education.
The DROP-IN project overall was a great conceptual intervention plan that aimed to
provide ESLs with the tools and training necessary to approach the job market with soft
skills that could increase their chances of employment. This online training programme
proved successful amongst pilot groups and the project objectives were fulfilled based on
project development and partner participation.
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Annex 1 - A detailed breakdown of the functionality and usability of
the E-Learning platform

Module 1:
Personal
Development

Module 2:
Critical
Thinking

● In the learning objectives section of the first module, please
replace “the youngsters” with a different term. “Youngsters”
sounds a little patronising, especially when this is supposed to
be directed at ESLs.
● On the list of skills section of the empowerment module, the
statement “that shows appreciation” doesn’t make grammatical
sense.
● The overall grammar in text needs to be reviewed.

● At the Analytical Skills Exercise 3, it is kind of confusing not to
be able to answer in the purple boxes.

● I would recommend to increase the size of the box to write the
answer, so the participants could easily see their entire answer.
This may give them an opportunity to better articulate their



answers.
The only questions that are assessed are the multiple choice
ones. I was able to completely skip the written questions without
giving an answer, meaning students can skip parts they want to.
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Module 4:
Civic
responsibiliti
es

● Once failed an assessment, there is no option for the participant
to retake or move forward. However, able to move on and enroll

to a different module.
● Quid 4.2 – there appears to be a repetitive type question with
regards to ‘responsibility’.
Module 5:
Career
planning

Module 6.
Basic Project
Management

● When I click on Certificate, a symbol to download shows up, I
cannot see the certificate itself after clicking it. It appears
completely blank.
● Pre-evaluation: Some of the questions have a full stop and
others do not.
● Under ‘Learning Objectives’ – there is a misspelling ‘following
the completion of this modules’. It should spell ‘these’.
● In the section “Learning Objectives”, it says to “Define at least 3
factors, which may lead to “wasting time”. I am not sure if this is
an exercise and in that case there is a writing space missing, or
if it’s a task learners should be able to know by the end of the
modules, which in that case should be aligned with the rest of
the bullet points. Also, the sentence itself should be reworded
for clarity.
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● In the section “Case Studies”, it is not clear that the bullet points
are links.
● At the bottom of the page of section “Planning a project 2”,
there is no space for learners to upload their scanned
exercises.

● There are no sections to write down the answers in Module 6.2
sections “Time management 2” and “Challenges”.
Module 7.
Basic
Finance
Module 8.
Digital
Literacy

● Grammar error on question 2 - Which type of Bank you should
visit for asking a travel loan? Should say ‘should you’.

● Section 8.2 “Challenge” needs to be reworded because the
current wording is difficult to understand.

● The certificate file is blank once you download it.
● I don’t think people who are doing an online course need to be
told how to use a web browser.
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Module 9.
Enterprise

● Upon completion of the course, the certificate is blank. There is
no congratulation/well done for completing drop in. Also there is
no option to go back to the rest of modules and when clicking
the tab to download the certificate.
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